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 Pupil Premium Strategy statement 2021-22 

This statement details Pond Meadow’s use of pupil premium funding (and recovery premium for the 2021 to 2022 
academic year) to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that 
last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Pond Meadow School 

Number of pupils in school  151 

Proportion (%) of pupil premium eligible pupils 17% (26 pupils) 

Academic year/years that our current pupil premium strategy plan covers 
(3 year plans are recommended) 

2021-2022 to 

2024/2025 

Date this statement was published November 2021 

Date on which it will be reviewed 1st July 2022 

Statement authorised by Emily Hayward 

Pupil premium lead Rebecca Greig 

Trustee lead Caitriona Walsh 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £32,255 

Recovery premium funding allocation this academic year £7,250 

Pupil premium funding carried forward from previous years (enter £0 
if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£39,505 
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Part A: Pupil premium strategy plan 

Statement of intent 

1. We are ambitious for all pupils at Pond Meadow and ensure that they have a range of personalised, 

motivational, and progressive learning experiences that give them the best chance to reach our 

aspirations. 

2. All pupils are best prepared for the next stage of their education and life beyond school  

3. We strive to involve and support parents in their child’s education at every opportunity. 

4. We identify are responsive to and regularly review barriers to learning and well-being for all pupils. 

At Pond Meadow Academy Trust we recognise that as a school that educates pupils with severe and complex 

learning difficulties, socio-economic disadvantage is not always the primary challenge they face. We do however 

see a variance in starting points for disadvantaged pupils in comparison to their peers in relation to: 

• Learning Engagement 

• Academic attainment/language acquisition 

• Progression to further education or supported work environments 

• Social opportunities 

We are aware that many more of our families not classified as disadvantaged still struggle, particularly in the 

economic climate caused by the COVID-19 pandemic. Although our strategy is focused on the needs of 

disadvantaged pupils it extends well beyond this specific group and encompasses our whole school population 

(whole school approaches). This strategy is integral to wider school plans for education recovery and is driven by 

the needs and strengths of each pupil/young person. 

The core areas that create barriers to learning for all our pupils and form each child’s Education, Health and Care 

Plan are: 

• Communication and Interaction 

• Social, Emotional, Mental Health and Well-Being 

• Preparing for Adulthood/Self-Help and Independence 

• Sensory and or Physical Needs 

These are addressed through our personalised and progressive curriculum. We have clear learner aspirations in 

each of these areas relevant to every child that have been agreed by a range of stakeholders. All the personalised 

learning experiences we offer enable every child to gain skills in each of these areas to support them into 

adulthood. As a result there is no in school variance between the progress pupils who receive pupil premium 

make and their peers.  

Our approach enables us to: 

• Ensure all pupils have access to high quality teaching focussed on areas each pupil requires most with 

increased opportunities for reinforcement of learning at home 

• Create a positive and supportive environment for all pupils without exception 

• Build an ongoing, holistic understanding of individual pupils and their needs 

• Complement high quality teaching with carefully selected small group and one to one interventions 
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• Facilitate pupils accessing a wide range of enrichment experiences both in and out of school, which will 

positively impact on their learning and well-being  

We also provide pastoral support for pupils and parents, identified by school as vulnerable or in need. We aim for 

disadvantaged pupils to increase their attendance at school therefore closing the gap between themselves and 

non-disadvantaged pupils and thus enabling them to experience the full learning experience at Pond Meadow. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Outcomes and progress of the pupils are significantly affected by the barriers to learning they 
face related to their specific learning difficulties. 

2 Poor communication skills: all learners have severe or profound and multiple learning 
disabilities. All have social communication difficulties which impact their learning/progress over 
time. Planned and structured opportunities to develop social skills/relationships with others are 
so important.  

3 Community Access and Development of Cultural Capital: Limited life experiences and 
opportunities to join in enrichment opportunities to learn about and experience British values 
and culture outside of school due to their SEND. 

4 Resilience and self-regulation of behaviour of learners has a fluctuating impact on emotional 
well-being; this can significantly impact future attainment. 

5 Parental engagement is more challenging which is not supported by our limited school gate 
culture and our observations/feedback from families indicates that disadvantaged pupils often 
require additional support and strategies to improve attendance. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure 

whether they have been achieved. 

Intended outcome Success criteria 

1. Pupils access a wide range of interventions to 
address their SEND needs, including speech and 
language therapy. 

As their SEND needs are being addressed, PP pupils 
make at least expected progress or exceed their 
targets set in Reading, Writing and Maths.  

Personalised action plans are in place for any pupils 
not making expected progress within 2 terms of their 
annual target. 

2. Pupils experience regular structured opportunities 
to promote social communication  

Pupils will make at least expected progress against 
their communication targets. 

Personalised action plans are in place for any pupils 
not making expected progress within 2 terms of their 
annual target. 
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Joint attention, social skills, independence, 
perseverance and team work are developed. 

3. Increased community access and cultural capital for 
children and young people: Pupils access a wide 
range of enrichment experiences both in and out of 
school. 

Pupil, parent/carer and staff surveys reflect 
enjoyment in school and improved attitudes to 
learning and increased life and independence skills in 
different contexts. 

Social skills, independence, perseverance and team-
work are developed. 

Secure and regular partnerships with a range of 
providers to allow access for Pond Meadow pupils 
whilst working towards increasing knowledge and 
understanding so the complete spectrum of society 
can access these spaces. 

 

4. Rich and motivational learning opportunities with 
tailored resources that promote independence will 
support emotional regulation and self-esteem.  

Review meetings will provide evidence that pupils are 
on track to meet their long term EHCP SEMH 
outcomes. 

5. Families will feel informed and supported by regular 
communication, support and a range of events 
focused on areas of identified need. 

Parents indicate there are strong links between home 
and school and support is received for a wide range of 
needs. 

Improvement in parental engagement in a range of 
areas. 

Pupils with attendance below 90% will have a clear 
plan of action and support. 

Children are provided with pastoral care, guidance and 
support to raise self-esteem and develop skills of 
resilience, independence and perseverance. 

Behaviour incidents are reduced in school due to 
behaviour support in the home. 

 
 
Activity in this academic year 
 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 15,000 (approx.) – to be revised/confirmed Spring Term 2022 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Regular Attention Autism and 
Brick by Brick therapy 
training for key staff and 
regular timetabled 
opportunities. 

Social communication as a whole is a persistent problem for 
many pupils with severe learning difficulties and or/autism. 
Interventions such as these provide clear structure, success and 
support communication development.  

1, 2 
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Targeted support for 
teachers including peer-
observing and coaching (in 
and beyond school) and co-
teaching. 

Evidence shows that supporting teacher development has a 
positive impact on well-being and pupil progress. 

1, 2, 3, 4,  

Fundamentals in TEACCH 
training for Key staff to 
create model environments 

The TEACCH methodology impacts a wide range of areas: 

• Providing social skills for improved social relationships 

• Encouraging learning through skills development 

• Improving personal independence and motor skills 

• Establishing daily routines which contribute to 
development 

• Improving school, family and social adaption 

1, 2, 3, 4, 5 

Elklan Training (Speech and 
Language Support for Pupils 
with SLD) – 10 week course 
for staff. 

Evidence from learning walks shows that effective and targeted 
training for staff working with pupils with severe 
communication delays enables them to fully understand and 
provide approaches and strategies that best help pupils 
maximise their speech, language and communication potential 
and effectively differentiate the curriculum. Staff trained will be 
better equipped to support individual pupils and small groups 
identified through pupil progress. 

Topics covered include: adult pupil interaction and non-verbal 
communication, attention, listening and developing language 
through play, promoting vocabulary development, developing 
expressive language, supporting pupils with unclear speech and 
using AACs and the development of social skills. 

1, 2 

A Parent Engagement Lead 
Practitioner will work closely 
with families and particularly 
those identified by school as 
vulnerable or struggling with 
the impact of the pandemic. 
Parent communications 
(newsletter, website 
information, parent evenings 
and workshops) will all be 
focused on identified areas of 
need. 

Parent/carer surveys  

Decrease in numbers of families in CIN, CP due to increase in 
families accessing early interventions/strategies 

Dedicated person in the role, who builds a relationship where 
the parents trust them and feels they will listen to them and 
provides them with the support they require, leads to 
improved relationships with school and home lives for the 
whole family. 

EEF provide evidence in support of parental involvement  

Parental engagement | EEF 
(educationendowmentfoundation.org.uk) 

1, 4, 5 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £ 15,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Quality first teaching for all 
pupils. 

Maths and English are high 
priority on school development 

The impact the pandemic has had on pupils with SEND has 
been recognised nationally. Ensuring all those staff working 
with our pupils are aligned and focused on ensuring targets 
in English and Maths are aspirational is key and that pupils 
are on track to achieve these. Regular pupil progress check 

1, 2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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plan and CPD plan. 

Pupil Progress meetings track 
progress of PP pupils and 
appropriate, timely interventions 
are put in place. 

ins are crucial to ensuring additional interventions are put 
in place swiftly. 

Classroom equipment e.g. 
laptops, enhancing sensory 
circuit and regulation 
equipment, outdoor equipment 
and specific items linked to 
identified strategies  

Enhancement of learning 
resources to ensure motivation 
and interest for all pupils. 

Evidence from PP expenditure during previous years 
demonstrates that targeted equipment increases 
engagement and progress. Sensory resources support 
overall engagement in learning tasks and impacts 
outcomes. 

The EEF report that that development of metacognition and 
self-regulation has high impact for low cost, based on 
extensive research. 

1, 3, 4, 5 

Employment of consultant to 
work with teachers to ensure 
classroom environments are 
structured to promote 
independence (TEACCH) 
following fundamentals of teach 
training. 

Through observations and case studies we know that 
personalised TEACCH activities based on accurate 
assessment of emerging skills promote independence and 
engagement in learning. 

 

1, 4, 5 

Funding for support from 
professionals who can provide 
advice on interventions through 
individual assessments e.g. 
educational psychology, 
behaviour specialists. 

Behaviour interventions support progress towards 
identified outcomes and barriers to learning: 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

1, 4, 5 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £10,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Funding towards off-site visits 
and residentials  

Providing opportunities for pupils to have the same 
opportunities as their peers is essential to support them to 
make expected and above expected progress towards our 
aspirations. 

 

• All children with attendance 
under 90% have a 
personalised support plan 

• Office Team phones families 
at 9/9.30am if pupil not in 
school and offers support. 

• We work closely with the LA 
and Inclusion offer pupils 
below 90% are identified and 
protocols followed. 

• Strategies in place through 

Attendance data 

 

Data shows pupils with highest attendance make the most 
progress, due to increased opportunities for overlearning 
and access to a personalised curriculum. 

 

Dedicated person who monitors attendance and who has a 
good relationship with parents is most effective at ensuring 
good pupil attendance. 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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nursing team in relation to 
health and sleep 

• Cultural capital experiences 
promoted in the curriculum. 

• 5 school minibuses to 
transport pupils to a range of 
off-site activities as part of 
our progressive curriculum 
offer. 

• Reduction in cost of trips for 
PP 

• Sports events promoted to PP 
are encouraged to attend 

• Outdoor learning encouraged 

 

Learning is contextualised in concrete experiences and 
language rich environments. 

Ofsted research (2019) places emphasis on improving 
cultural capital, particularly for disadvantaged pupils. 

Pupil, staff and parent surveys reflect greater enjoyment and 
engagement in school. 

Enrichment activities offer children a context for leaning and 
a stimulus to trigger their interest which can be evidenced in 
EfL, feedback and data. 

Sports participation increases educational engagement and 
attainment. 

Outdoor adventure learning shows positive benefits on 
academic learning and self -confidence. 

3 

 

Total budgeted cost: £39,505 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Progress towards EHCP outcomes (termly and annual targets) and internal assessments during 2020/21 indicated 
that pupil progress in academic and wider skills for disadvantaged pupils was in line with pupils across the school.  
 
Our disadvantaged pupils were given priority access to on-site learning during lockdown periods which meant in 
some cases that their progress was accelerated as a result. We were able to assess if provision/interventions 
were successful that had been identified for each child through the EHCP process.  
 
IEP targets that correlate with short (annual) and long-term (end of key stage) outcomes are evaluated termly to 
enable teachers to identify next steps. This enables us to ensure: 

• We are responsive to individual pupil need and interventions/provision is giving pupils the best oppor-
tunity to gain skills and knowledge 

• Targets are aspirational based on starting points and individual barriers to learning  

• Any pupils not on track to make expected progress are swiftly identified and additional interven-
tions/strategies discussed e.g. additional support to access the curriculum, increased therapeutic inter-
ventions, adaptions of resources and learning environment 

 
Skills trackers in English, Maths and Wider Skills are also updated termly for each pupil to ensure that learning is 
moving forward and are considered alongside behaviour and attendance. Evidence for Learning allows for sum-
mative assessment and is a reflection and reviewing tool. 
 
The pandemic did impact this process as reported in out Covid Impact Stakeholder Report. We used data on     

pupils previously held alongside feedback from families plus re-baselining to make judgements on skills 

lost/maintained and gained in these areas: Cognition/Learning Skills, Health and Emotional Well-Being, Social 

Interaction and Independence.This also supported us in accurately identifying key focus areas: Building Relation-

ships, Independence and Transitions, Emotional and Physical Well-being, Communication and Community. 

Our recovery funding targeted additional technology to provide a high quality home learning platform, the intro-
duction of Phonics Bugs and Attention Autism Training for a high proportion of staff. 
  

 

Externally Provided Programmes 

Programme Provider 

Behaviour Intervention Primary Mental Health Team 

Remote Learning Platform  Evidence for Learning  

Attention Autism Gina Davies 

Brick Club Bricks for Autism 

Fundamentals in TEACCH TEACCH Team North Carolina 

 


