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Pond Meadow Academy Trust 

My Communication Curriculum Map 

 

My Communication is a Core Area of learning. This Curriculum Map outlines clear Learning Outcomes with suggested 

Implementation experiences. Communication is developed through a thematic approach using specialised strategies 

outlined in the Curriculum Document. Students are assessed through Routes for Learning, Engagement 4 Learning and 

IEP targets. Each student also has a personalised Engagement Profile for adults to better understand an individual’s 

responses. Sensory students’ progress is not linear and outcomes will need to be differentiated further for a variety of 

needs, including those with Multi-Sensory Impairments.  

Communication has been broken down into 3 key areas.  

Responding – Students will respond in increasingly differentiated ways, showing preferences, anticipation and interest. 

Familiar adults interpret individual responses.  

Interacting – Students will be supported to accept adult support and interact with peers to develop responses which 

can be used in wider contexts. 

Communicating- Students will be supported to develop intentional communication through their responses to activities, 

stimuli and experiences. A variety of Alternative Augmentative Communication methods are used to support students 

where appropriate. These include but are not limited to Touch Cues, Makaton, Symbols, Photographs, True Object 

Based Icons, Music Cues, Body Signing, Objects of Reference, Real Objects and Personal Identifiers. 
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Responding 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To show responses from 

which adults can monitor 

levels of comfort. 

 

To have brief periods of 

alertness. 

In all activities, observe the students closely and record any 

responses which might indicate comfort or discomfort.  

Observe the student’s behaviour during any change of position and 

note any responses which might indicate comfort or discomfort. Note 

the student’s response on IEP’s e.g.  

- Change position if student tenses or grimaces. 

- Reduce noise, visual stimuli or demands if student shows signs of 

discomfort. 

- Increase time in position/ activity when student is relaxed and 

content. 

 
Students positioning is directed through OT and Physio. Only Manual 

Handling trained staff to lead position changes.  

- To develop functional communication skills 

- To develop levels of 

engagement/attention -- and listening skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
To accept and feel 

comfortable within a 

range of positions. 

Think about the positon students are in to access specific activities/ 

times of the day. 

e.g 

- Class chair for sensory story 

- Acheeva Bed for relaxation 

- Mats for music 

- Standing frame for interactive white board 

 

Identify the activities in which students appear to be more relaxed or 

responsive and use these to introduce less favoured positions for 

short periods of time.  

Younger students may also sit on or across adult’s lap when 

appropriate. Older students may sit beside adults on a bean bag.  
Students positioning is directed through OT and Physio only Manual Handling 

trained staff to lead position changes. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To tolerate and or 

accept adult support 

during learning activities. 

 

Reacts briefly to the 

initiation of interaction. 

 

To react to the 

movement of a person. 

Adult support is used in most structured activities to provide stimuli 

and to lead the student through the activity. Where students are 

distressed by adult support. Support can take place at a short 

distance, e.g.  

- playing an instrument or singing 

- attention activities (bucket time) 

- presenting visual or auditory cues in a sensory story 

- using a switch toy 

- presenting a smell cue during good morning 

- To develop functional communication skills 

- To develop levels of 

engagement/attention -- and listening skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To tolerate and or 

accept adult support 

during personal care or 

medical care. 

Physical contact is appropriate in most activities in order to provide 

physical support, to present cues or visuals, support use of equipment 

and to provide personal or medical care. Familiar adults to support 

where possible unless working on generalising skills across adults in the 

class. 

 

If physical contact appears to cause discomfort or distress it should 

be introduced gradually throughout the day. Assess favoured 

activities and use these as the context for gradually increasing 

contact over time. Always signal contact with a clear and consistent 

cue, such as the agreed body sign for ‘hello’ 

- short periods of massage during sensory play 

- Dance Massage 

- TacPac 

- tapping instruments briefly on the student’s hands while singing 

to them. 

- touching the student’s hands when approaching them to 

present stimuli. 
Students medical support is directed through the school nursing team and 

other relevant professionals. Only trained staff to support.   
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To accept and feel 

comfortable within 

care routines. 

All students will receive physical care during the day such as: 

- washing hands 

- changing clothes 

- changing pad 

- potentially brushing teeth or hair  

- support with nutrition 

Use a consistent approach and introduce cues for touching each body 

part, e.g. pat hand with a flannel before washing hands, touch hand 

onto the coat before helping the student to put their arm into a sleeve. 

Speak to the student in a calm and pleasant voice. 

- To develop functional communication skills 

- To develop levels of 

engagement/attention -- and listening skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To accept and feel 

comfortable when 

being moved or 

helped to change 

position. 

 

Shows anticipation 

of handling.  

 

Makes differentiated 

response to different 

styles of handling.  

Changes of position are necessary to give access to different activities 

and to follow physiotherapy programme. Students may be moved 

between their class chair and wheelchair, onto a mat or wedge, onto a 

changing bed or into a stander. Hoists or (less often) a manual lift may be 

appropriate.  

 

- Always use a cue as you approach the student  

- work slowly and carefully to give the student time to process what is 

happening.  

- Always use a cue when you start the actual move – ‘1-2-3 up’ or a 

touch cue or a gentle lifting movement  

 
Students positioning is directed through OT and Physio only Manual Handling 

trained staff to lead position changes. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To show awareness 

of a range of stimuli. 

 

To explore objects in 

personal space. 

 

To follow a sound. 

 

To glance at an 

object. 

 

To respond to the 

touch of familiar 

objects (e.g.  cup, 

spoon, toothbrush. 

 

To interact in any 

way with an object. 

 

 

Key stimuli should be chosen for each activity. Choose stimuli on the basis 

of what is known about the student’s sensory impairments – look for stimuli 

to which the student clearly responds. Present objects within the student’s 

perceptual field for short periods of time and assess response. Repeat 

after a few moments’ pause. Repeat the same stimulus several times 

before varying it.  

 

Use items which appeal to one sense at a time unless specified otherwise. 

Students with multi-sensory impairments will need sensory breaks. 

 

Suggested activities: 

- TacPac 

- Resonance board  

- Dance Massage 

- ICT 

- Sensory Story 

- Sensology 

- Light and sound 

- Physiotherapy 

- Hydrotherapy 

- Sensory Trays 

- Noisy toys 

- Cooking  

 

 

 

 

 

 

 

 

 

- To develop functional communication skills 

- To develop levels of 

engagement/attention -- and listening skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To respond to 

interesting sensory 

stimuli. 

 

To respond to loud 

stimuli. 

 

To make a 

differentiated 

response to touch of 

2 or more objects. 

Sensory stimulation can be an activity or session in its own right or can 

take place in the context of other activities. Suggested activities are 

below: 

- Sensory stories 

- Dance Massage 

- Sensory Art 

- Music 

- Nutrition times  

- Hydro 

- Soft play 

- Resonance board  

- TacPac 

- Light and sound toys 

- Cognition activities  

- Relaxation 

- Sensology 

Assess which stimuli elicit signs of interest and use these to establish 

consistent responses.  

Aim to establish simple sequences or burst-pause patterns of play with 

the items, e.g. ready, steady, go. 

- To develop functional communication skills 

- To develop levels of 

engagement/attention -- and listening skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To respond to 

relaxing stimuli. 

 

To attend to a quiet 

sound. 

Relaxation is a scheduled daily activity. Other activities also can promote 

relaxation such as: 

- Relaxation 

- Dance massage 

- Hand and arm massage 

- TacPac 

- Hydrotherapy 

- Light and Sound 

- Spa  

- Outdoor activities 

Move slowly giving students plenty of time to respond. Establish a 

predictable sequence of movements. Repeat activities which appear to 

help the student relax. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To show recognition of 

key adults. 

 

To attend to a human 

face. 

 

To follow the movement 

of a person with eyes or 

by turning head. 

 

To respond to a smile 

(e.g. change in facial 

expression, vocalisation). 

 

This outcome can be worked on at the beginning of each activity 

and during the day. There will be some activities such as good 

morning that this is more appropriate for. 

Adults introduce themselves to students by using: 

- Touch 

- Movement 

- Body signing 

- Object cues  

- Personal identifiers  

- Voice 

- Big mac  

- Switches  

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To show recognition of 

steps within key routines 

and activities. 

 

 

This outcome is addressed within all regularly timetabled routines 

and activities. Key routines should follow as consistent and 

predictable a pattern as is possible within the constraints of school 

life and include a high level of repetition. 

Key routines include: 

- Good morning 

- Goodbye  

- Relaxation 

- Sensology 

- Art 

- Music 

- TacPac 

Adults work at a steady pace to give the students time to process 

each step. Each step in the routine should involve a distinctive 

object, sensation or movement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To become familiar with 

and accept the routines, 

activities and regular 

experiences of school 

life. 

As above including consistent cues to signal each routine, based on 

a movement or object/ symbol which will be an integral and 

important part of that routine such as: 

 

- Personal care 

- Medical care 

- Physiotherapy 

- Nutrition times 

- Moving and handling 

- Transitions 

 
Please see attached list of objects of reference and touch cues. 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To attend to consistent 

activities. 

 

To attempt to locate a 

sound and search for it 

environmentally.  

The majority of activities should occur at least once each week with 

some activities taking place daily. There should be a high level of 

repetition within these routines. Work at a steady pace to give the 

students time to process each step. Each step in the routine should 

involve a distinctive object, sensation or movement to which the 

student is able to attend. Over time the length of each step should 

be increased and the student should be supported to attend for 

longer periods. 

 
Please find an example timetable in the Curriculum Document. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attend to sensory 

stimuli. 

 

Has sustained periods of 

alertness. 

This outcome is relevant to all regular activities and can be 

addressed more intensively within sensory activities such as: 

- Sensory stories 

- Sensory books 

- Outdoor activities  

- Music 

- Nutrition times 

- Hydro 

- Soft play 

- Resonance board 

- TacPac 

- Parachute Games 

- Sensology 

- Dance Massage 

- Yoga 

- Relaxation 

- Light and Sound 

Choose stimuli within activities on the basis of what is known of the 

student’s functional vision, hearing and touch – some stimuli should 

be well within the known range of responses, others should seek to 

extend the range of responses.  

Encourage students to extend their responses e.g. by looking at 

objects further away or listening to sounds for longer periods. Present 

stimuli again if the student shows attention to them. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attend to objects. 

 

To react to the 

movement of an object. 

 

To respond to the sight of 

a familiar object. 

This outcome is addressed within all regularly timetabled routines and 

activities. Objects are chosen within each routine which are 

inherently stimulating to the senses which the student is able to use. 

Encourage the student to attend to a wider range of objects within 

each activity. 

Activities can include: 

- all the ingredients and tools used in a cookery session 

- all the instruments in a music session 

- all the objects used on the resonance board 

- all object in TacPac 

through all functioning senses.  

 

Assist the student to use the objects coactively. Present objects again 

if the student shows attention to them. 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To attend to movement 

based activities. 

 

Makes differentiated 

body movement during 

interactions. 

Develop a range of movement based activities, for example:  

- Dance massage 

- Physio 

- Swaying to music (moving chair or equiptment) 

- Intensive interaction 

- Movement games 

- Resonance board 

- PE e.g parachute games 

- Soft play 

- Hydrotherapy  

- Sensory stories 

- Massage stories 

- Yoga 

Move coactively with the student, pausing and allowing time for 

them to respond. Start again if the student tries to continue the 

movement or signals for it to continue.  
Not all activities will be possible for all students, some with limited movement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To respond to objects. This outcome is addressed within all regularly timetabled routines 

and activities. Some of these include: 

- Sensory play 

- Cause and effect toys 

- Art 

- Sensology 

- Horticulture  

- Cookery 

- Music 

- Community based activities 

- Resonance board 

- Dance Massage 

 

Use objects within activities or in isolation which are accessible to the 

senses which the student is able to use. Encourage the student to 

actively explore the objects and to use them appropriately within 

the context of the activity (with coactive support if necessary)  

- Pressing a switch to activate a cause and effect toy. 

- Watching the lights on an activity centre. Interpret the 

student’s response as communicative. 

- Put a toy away if the student shows a lack of interest or 

pushes it away. 

- Repeat an action if the student shows interest 

- Offer a toy and give it to the student if the student shows a 

response.  

Use sign, touch cues or speech to ‘feedback’ the student’s inferred 

response – e.g. ‘you want more’ 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

 

 

 

 

 



12 
 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To respond to activities. Continue with established activities until the student’s behaviour 

shows a response which can be interpreted as positive or negative, 

either for the activity as a whole or for particular steps within it (for 

example, a student may clearly like the sensory garden but prefer the 

fountain and wind chimes to exploring the plants).  

Respond to indications of pleasure or interest by prolonging that part 

of the activity; to negative behaviours by moving on quickly.  

Use sign, touch cues or speech to ‘feedback’ the student’s inferred 

response – e.g. ‘you like the fountain, it’s cold’ 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To respond to adults. 

 

To make differentiated 

responses to different 

peoples voices. 

This outcome ca be addressed throughout the day incidentally as 

well as through structured sessions, such as: 

- Resonance board 

- Intensive interaction 

- RSE sessions 

- PSHCE sessions 

- TacPac 

- Personal care 

- Medical care 

- Physio 

- Moving and Handling 

 

Interact with students and show a positive response to their 

behaviour. Give coactive support to enable students to take an 

active part in all activities. Be alert to any indication of a response to 

your behaviour and repeat any action to which the student has 

shown a positive response. Use sign, touch cues or speech to 

‘feedback’ the student’s inferred response – e.g. ‘You like my singing’ 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attend to adult 

responses. 

 

To make differentiated 

responses to different 

kinds of touch. 

 

To show am awareness 

of being imitated. 

 

As above. Exaggerate your responses and repeat them so that the 

student has every opportunity to realise that you are responding to 

them. Give time for the student to attend and respond. 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To anticipate repeated 

events or actions. 

 

To respond to a familiar 

touch cue. 

Within a range of activities include a number of steps which can be 

repeated or prolonged.  

Such as: 

- Stirring mixture during cooking or Sensology 

- Banging an instrument during music 

- Turning lights on and off during light and sound  

- Listening to a music cue 

- Listening to a relaxation song and lights 

- Feeling gastrostomy tube before water or nutrition 

- Feeling gaiters before physio 

- Experiencing the resonance board welcome song 

 

Use an exaggerated burst-pause technique to support the student in 

recognising that the effect is about to be repeated.  

Give time for the student to attend and respond and delay the 

repetition until the student shows anticipation.  

For example, in a singing game, before throwing a cloth over the 

student’s head ‘It’s coming, it’s coming (pause for dramatic effect) 

it’s coming over_____!’ 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To perform simple 

movements within 

routines and activities 

Structure consistent routines and activities to include some 

movements which are within the student’s physical ability. Such as: 

- Swaying to music. 

- Lifting a parachute. 

- Clapping hands in an interactive game. 

- Tapping feet in paint or glue. 

- Moving arms and feet during dance massage. 

- Bridging during personal care. 

- Hand under hand support during oral nutrition.  

Establish a cue for each movement e.g. tapping the student’s side 

before they begin to sway work coactively to enable the student to 

make the movements with you, gradually withdraw coactive support 

as the student begins to move independently. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
To respond to stimuli 

within routines and 

activities. 

Structure consistent routines and activities to include some stimuli 

which are within the student’s perceptual field. 

Such as:  

- Lights and music in the soft play, Sensology, light and sound  

- Musical instruments or tapes  

- Cause and effect toys  

- Textures in TacPac  

- Foot spa  

- Attention activities 

- Dance massage textures or scarves 

Present each stimulus in an appropriate position and give the student 

time to respond 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To extend their attention 

span for routine or 

activity.  

Once routines and activities are established extend the length of 

time for which the student is actively engaged by repeating steps to 

which they respond or adding more steps. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To extend their attention 

span for stimuli. 

Once the student is consistently responding to stimuli within routines 

and activities, encourage them to extend their attention span by 

developing the stimulus used.  

Such as:  

- Adding movements to interactive games  

- Using longer songs in singing games  

- Using more complex switch toys with a range of effects. 

- Using lights which flash or change colour. 

- Using items with more varied textures. 

- Toys with more than one step to operate. 

To participate actively 

within routines and 

activities.  

Once routines and activities are established develop them to include 

steps which require the student to use an item in a specific way or to 

move in a specific way. 

 

Such as: 

- Playing instruments correctly (banging a drum, shaking a 

shaker). 

- Manipulating playdough, paint, tactile materials 

- Exploring toys. 

- Passing the bowl to another student during cookery. 

- Holding the spoon for oral nutrition.  

- Exploring texture trays. 

- Touching and moving TacPac textures. 

- Moving own body during Hydro or Physio. 

- Waving scarves during dance massage. 

- Handing out the light pebbles during relaxation. 

- Turning on the lights during relaxation. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To show anticipation of 

the next step in a familiar 

routine or activity. 

Once routines are established pause to allow the student to show 

that they are aware of what the next step will be.  

 

Such as: 

- Reaching for a Big Mac held by another student. 

- Signalling that it is their turn to say ‘hello’ 

- Pulling an adult’s hand towards them for help or sensory input. 

- Stilling before the hoist moves upwards. 

- Looking upwards before the hoist moves upwards. 

- Choosing a symbol or OOR for the register. 

- Looking towards the door for home time. 

- Looking towards where the lights usually shine. 

- Reaching for the next texture tray. 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. To signal the next step in 

a familiar routine or 

activity. 

Once routines are established pause to give the student time to 

signal the next step. Ask the student (with clear body language) 

‘what now?’ ‘What do you want?’ 

 

Such as:  

- Reaching for spoon or food. 

- Eye pointing to a favourite toy. 

- Pressing a switch to turn on the lights during relaxation. 

- Moving towards a toy, OOR or symbol. 

- Reaching for the milk to make milkshake. 

- Reaching for next texture in Dance Massage or TacPac. 

- Choosing or collecting own bag for personal care. 

- Finding own coat to go outside. 
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Interacting 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To tolerate close contact 

with familiar adults. 

 

To accept close contact 

with familiar adults. 

This outcome should be addressed within interactive session as well 

as routines. Such as: 

- Relaxation 

- Intensive interaction 

- Dance massage  

- TacPac  

Always signal contact with a clear and consistent cue, such as the 

body sign, touch cue, symbol or verbal prompt for ‘hello’.  

Always gain consent before touch “Would you like a Story 

Massage… Yes or No” “I can see you’ve lifted your arm, lets begin!’ 

Identify a position in which it is possible to make close contact, such 

as: 

- Lying alongside the student on a mat 

- Sitting next to the student on a bean bag or Acheeva bed. 

- Sitting next to the student in a suitable chair near the 

student’s supportive chair 

- Sitting on a mat with a student. 

- Student in supportive physio equipment.   

Build up from gentle contact with the student’s hands, shoulders, feet 

to other appropriate contact as the student accepts initial positive 

touch.  

If possible, Link this contact with appropriate activities or stimuli to 

which the student responds, such as: 

- listening to music or singing  

- swaying gently  

- massaging hands or feet with cream 

If a student terminates close contact this should be respected. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

To broaden interests and levels of 

engagement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attend to the cues 

that identify adults. 

This outcome can be addressed at the beginning of each activity 

and during any other contact with students. Each adult who regularly 

works with a student has a cue that identifies them.  

Adults introduce themselves to students by using: 

- Touch 

- Movement 

- Body signing 

- Object cues  

- Personal identifiers  

- Voice 

- Big mac  

- Switches 

Use the cue immediately on approaching the student. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
To accept moving and 

handling routines. 

 

To tolerate moving and 

handling routines. 

Changes of position are necessary to give access to different 

activities and to follow a physiotherapy programme. Students may be 

moved between a variety of equipment such as: 

- Class chair 

- Wheelchair 

- Mats  

- Wedge 

- Standing frame 

- Acheeva bed 

- Changing bed 

- Lying board 

- Sleep system 

Hoists or (less often) a manual lift may be appropriate. Observe the 

student’s response when being moved or helped to change position. 

- Always use a cue as you approach the student  

- work slowly and carefully to give the student time to process 

what is happening.  

- Always use a cue when you start the actual move – ‘1-2-3 up’ or 

a touch cue or a gentle lifting movement. Students positioning is 

directed through OT and Physio only Manual Handling trained staff to 

lead position changes. 
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To anticipate steps in 

moving and handling 

routines. 

As above. 

- Use a consistent routine when moving and handling. 

- Pause between the steps to give the student time to process 

what is happening. 

- Use consistent touch cues for each student movement. 

Cues: 

- Symbol based 

- Object of Reference 

- True Object Based Icons 

- Touch Cue 

- Verbal Cue 

- Body Signing 

- Real Objects 

 

Always use a cue when you start the actual move – ‘1-2-3 up’ or a 

touch cue or a gentle lifting movement – and pause before moving 

to give the student time to process this key cue. 

 
Students positioning is directed through OT and Physio only Manual Handling 

trained staff to lead position changes. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To attend to activities 

supported by familiar 

adults. 

 

To attend to interactions 

with people. 

 

To make brief eye-

contact.  

This outcome is addressed in activities where there is a high adult to 

student ratio.  

 

Adults with whom the student will have most contact should each 

take responsibility for some specific activities.  

 

Make clear contact with the students during activities.  

 

Such as: 

- Positioning yourself at the same level as the student. 

- Making eye contact. 

- Holding the student’s hand or putting an arm around their 

shoulders. 

- Addressing the student with enthusiasm.  

- Modelling engagement.  

 

Model positive responses to the activity.  

 

Such as: 

- Commenting in a positive way (possibly using ‘motherese’) 

- Making vocalisations. 

- Expressing preferences. 

- Interpreting the student’s response. 

- Using the materials with interest and enthusiasm. 

- Offering choices. 

- Modelling engagement. 

 

 

 

 

 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To work coactively with 

familiar adults. 

This outcome is addressed in activities where a student is supported 

individually.  

 

Such as: 

- Movement-based activities 

- Eating and drinking  

- Personal care 

- Medical care 

- Sensory play 

- Cookery  

- Creative activities 

 

Familiar adults support the student through activities by sharing and 

supporting their movements. 

 Such as: 

- Placing their hands under the student’s hands when exploring 

materials. 

- Guiding whole body movements such as swaying with their own 

movements. 

- Placing their hands under the student’s hands and guiding their 

hand movements such as lifting a cup. 

 

Avoid a complete physical prompt and respond to the signals given 

in the quality of the student’s movements, for example by allowing 

the student to control the speed of movement, by following through 

positive or negative responses to materials. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To accept the sights, 

sounds and movement 

of a busy classroom. 

 

To tolerate the sights, 

sounds and movement 

of a busy classroom. 

This outcome can be addressed during all activities where there are 

other students in the room. 

Assess the students response to the classroom environment. 

Gradually support the student to be present for a wider range of 

activities and ability to remain in less preferable sessions for longer 

periods of time. 

Identify familiar adults and favourite activities and use these to 

support the process of being part of a group. 
Classroom environments are carefully thought out by teachers for the needs 

of their students. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

 

 

 

To accept physical 

contact with other 

students. 

 

To tolerate physical 

contact with other 

students. 

This outcome is addressed in all paired or group activities. Including: 

- PE 

- Soft play 

- Music 

- Art 

- Attention activities 

- Circe time 

- Good morning 

- Relaxation 

- Sensory stories 

- Number activities 

- ICT 

Position students within reach of one another and scaffold contact 

(e.g. one students moves into physical contact with another or 

brushes against another when moving hands or feet) gently support 

students to make appropriate contact with the students next to 

them.  

This could be: 

- Patting another student during an action song or TacPac. 

- Passing items to another student. 

- Sharing an item to explore such as a tray of shells in a sensory 

story. 
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To attend to the sounds 

and movements which 

other students make. 

 

To tolerate the sounds 

and movements which 

other students make. 

This outcome is addressed in all paired or group activities. Including: 

- PE 

- Soft play 

- Music 

- Art 

- Attention activities 

- Circe time 

- Good morning 

- Relaxation 

- Sensory stories 

- Number activities 

- ICT 

 

Position students within reach of one another or within sight or sound 

of one another. 

Group activities are structured so that there are opportunities for 

students to attend to one another.  

This could be: 

- Students say hello in turn during a greetings circle. 

- Students listen to another student’s greeting song. 

- Students selecting others for a turn. 

- One student activating a cause and effect toy in sight or 

hearing of others. 

- Students share an item such as a water tray so that one 

student’s engagement is accessible to others  

- Students hit a drum in turn or listen to each other’s music. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem 

solving skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To participate actively 

within a pair or small 

group activity. 

This outcome is addressed in all paired or group activities. Including: 

- PE 

- Soft play 

- Music 

- Art 

- Attention activities 

- Circle time 

- Good morning 

- Relaxation 

- Sensory stories 

- Number activities 

- ICT 

 

Position students within reach of one another or within sight or sound 

of one another. 

Activities are structured so that there are opportunities for students to 

work together.  

 

Including: 

- Taking turns to operate a switch and attending to the effect of 

one another’s actions. 

- Shaking a parachute together. 

- Playing instruments together. 

- Reaching out to hold hands. 

- Rolling balls in PE or soft play together. 

- Shared attention during attention activities. 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To accept intensive 

interaction. 

Use the interactive behaviours of which the student is most aware 

and repeat in a burst-pause sequence, giving the student time to 

demonstrate awareness that the behaviours have stopped or 

started.  

Continue to repeat the behaviour for as long as the student appears 

aware of your actions and attempt to extend the length of sessions 

over time. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To show clear 

preferences in the 

context of intensive 

interaction. 

Introduce a variety of behaviours which are accessible to the student 

through a variety of channels.  

Such as: 

- Singing. 

- Making vocalisations. 

- Moving the student in different ways – rocking, bouncing, 

swaying gently. 

- Body movements or imitation.  

- Making eye contact and pulling faces. 

- Talking – running commentary, rhymes, names in wordplay. 

- Hand games – clapping, waving, shaking hands. 

Repeat those behaviours to which the student shows a positive 

response for as long as the student seems to be alert and attentive. 

To attend to adult 

movement and gesture. 

Build up short sequences so that a movement signals a behaviour to 

which the student responds. 

Such as: 

- Exaggerated movement towards the student before positively 

touching.  

- Reaching for hands and holding them gently before beginning 

a clapping game. 

- Action rhymes. 

Pause between the signal and the next behaviour to give the student 

time to process the information. 
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To accept and maintain 

eye contact with adults 

This objective can be used in a range of activities such as a range of 

attention activities. 

Position yourself and the student so that it is easy to establish and 

maintain eye contact.  

Talk to the student or make gentle physical contact while doing so. 

Once the student is able to maintain eye contact for a brief period it 

can be used in conjunction with other interactive behaviours.  
Some students have visual impairments and may not be able to engage or 

maintain eye contact. Some may be able to in a particular position. Check 

with Multi-Sensory Impairment Teachers and Visual Impairment Teachers. 

Some students may be developing attending to stimuli. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To attend to adult 

speech and vocalisation 

This objective can be worked on in a range of activities. Such as: 

- TacPac 

- Dance massage 

- Music 

- Good morning 

- Circle time 

- Soft Play 

- Intensive Interaction 

- Resonance board sessions 

Eliminate as much background noise as possible. Use playful speech 

and vocal noises such as rhymes or silly noises.  

Make gently physical contact and/or eye contact while doing so.  
Some students have hearing impairments and may not be able to engage 

with this objective. Some may be able to in a particular position, tone or 

volume. Check with Multi-Sensory Impairment Teachers and Hearing 

Impairment Teachers. Some students may be developing use of sound with 

vibration. 
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To attend to objects 

presented by adults. 

Assess the student’s response to objects and stimuli Choose an object 

to which the student is likely to respond positively and present it in a 

playful and engaging way. 

For example: 

- Move a torch across the student’s field of vision  

- Activate a cause and effect toy. 

- Play an instrument.  

- Help the student to explore an interesting tactile object. 

- Explore a texture tray. 

Show that you are interested in the object through talking about it, 

making eye contact, attending to it yourself. 

Model engagement with the object. 

Comment on any response shown by the student and continue to 

present the object for as long as the student shows interest. 

Use the established interactive behaviours alongside playing with the 

objects presented. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To attract attention using 

voice, eye contact or 

direction of gaze. 

This objective can be developed through most activities. Respond to 

any sounds or visual approach made by the student by approaching 

them and giving them attention in a way which is accessible to 

them.  

Feedback to the student that you are responding to them   

- “Did you call me?” 

- “I can hear your voice____”  

- “Would you like something different” 

- “Is it time for____” 

- “Are you telling me____” 

Copy any vocalisations. 
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To attract attention using 

movement. 

This objective can be developed through most activities. Respond to 

any movements made by the student by approaching them and 

giving them attention in a way which is accessible to them. 

Feedback to the student that you are responding to them   

- “Are you trying to get my attention?” 

- “I can see your moving your____”  

- “Would you like something different” 

- “Is it time for____” 

- “Are you telling me____” 

- “What would you like?” 

Copy any movements. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To attend to an object 

alongside an adult 

(‘shared attention’) 

This objective can be developed through most activities. However, 

shared activities are timetabled into the school day. 

Respond to any sign of interest in an object or stimulus by continuing 

to use the object, moving close to the student. Feedback to the 

student that you are responding to them  

- “Do you want to play?” 

- “Do you like this?” 

- “You look like you are having fun!” 

- “This is fun!” 

- “Wow” 

- “Look” 

Continue as long as attention is sustained. 

 

 

 

 

 

 

 



29 
 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To maintain interaction 

using voice, eye contact 

or movement. 

Respond to any sustained interest in an object, stimulus or activity by 

continuing the activity for as long as the student shows interest.  

Stop or pause the activity and look for any indication that the 

student is aware that the activity has stopped. 

 

Such as: 

- Vocalization 

- Music 

- Singing 

- Dancing 

- Soft play 

- Intensive interaction 

- Stilling or increased movement  

- Change in facial expression  

- Shift in gaze  

-  

Repeat the activity on the student’s change in behaviour, or after a 

brief pause. 

 

Move away or change the activity if the student ceases to respond. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To respond to adult 

interaction in a way that 

enables adults to infer 

meaning. 

Assess the student’s response to a range of interactive games as 

described above. 

Identify activities which are likely to elicit a clear preference. 

Begin the game/ present the object and observe the student’s 

response. 

If the response is positive, stop and look for any indication that the 

student would like the game/ activity to continue. 

 

Such as: 

- Vocalization  

- Speech 

- Purposeful stilling 

- Increased movement  

- Change in facial expression  

- Shift in gaze  

- Kicking legs or arms 

- Attempt to move adult’s hands 

- Attempt to reach the object 

 

Feed back to the student – “you want more” – and repeat If the 

response is negative, feed back to the student – “time to finish?’” – 

and signal clearly that the game is over using the finish song and 

scent. 

 

 

 

 

 

 

 

 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To make choices during 

activities. 

This outcome can be addressed in all sessions including: 

- PE 

- Soft play 

- Music 

- Art 

- Attention activities 

- Circle time 

- Good morning 

- Relaxation 

- Sensory stories 

- Number activities 

- ICT 

- TacPac 

- Dance massage 

- Yoga 

Continue with interactive games and activities using the strategies 

set out above. 

Ensure a consistent response to any behaviour which might carry 

meaning. 

At different points within the session, pause and offer the student a 

choice.  

This can be achieved by: 

- Holding out your hands to offer a clapping game. 

- Presenting a choice of objects for the student to take or 

refuse. 

- Choosing an adult to work with 

- Choosing a toy. 

- Choosing a song. 

- Presenting symbols/ OOR/ TOBI 

- Presenting textures 

Respond by doing what you think the student is asking for and 

feedback to them. 

- “You want the torch”.  

- “I can see you looking at the red light” 

- To develop functional 

communication skills 

- To develop levels of 

engagement/attention -- and 

listening skills 

- To develop communicative 

intent/an understanding of 

language 

- To develop lifelong functional skills 

and strategies 

- To celebrate differences 

- To develop transferable problem 

solving skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To persist when a signal is 

not understood 

immediately. 

Continue with interactive games and activities using the strategies 

set out above. 

Ensure a consistent response to any behaviour which might carry 

meaning. 

If the student does not seem happy with your response, pause and 

give them a further opportunity to indicate what they would like to 

happen. 

- “Do you want something different?” 

- “Do you want me to continue?” 

- “Do you want to finish/ stop?” 

- To develop functional 

communication skills 

- To develop levels of 

engagement/attention -- and 

listening skills 

- To develop communicative 

intent/an understanding of 

language 

- To develop lifelong functional skills 

and strategies 

- To celebrate differences 

- To develop transferable problem 

solving skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Communicating 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To develop consistent 

responses which show 

awareness and interest. 

This outcome can be addressed during all structured activities and 

incidentally during less structured parts of the day. Observe the 

student’s responses in a range of activities and note apparent signs 

of awareness and interest.  

Such as: 

- Stilling or increased movement  

- Moving or reaching towards an object or person 

- Maintaining eye contact 

- Vocalising 

- Attending visually 

- Relaxing 

- Speaking 

- Touching, holding or exploring an object 

Respond to the inferred meaning, e.g. by continuing with the activity 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. To develop consistent 

responses which show 

mood and physical 

state. 

 

To make distinct use of 

facial expressions in 

response to stimuli or 

interaction. 

 

To Make use of more 

than 3 facial expressions 

as a means for 

communicating.  

This outcome can be addressed during all structured activities and 

incidentally during less structured parts of the day. Observe the 

student’s responses over time and note apparent signs of mood and 

physical state.  

Such as: 

- Crying 

- Tensing or withdrawing 

- Relaxing  

- Laughing or smiling 

- Vocalising in different ways  

- Passivity  

- Moving towards or away from a person  

Respond to the inferred meaning, e.g. by changing the student’s 

position at signs of discomfort, prolonging an activity which the 

student appears to enjoy. This can be paired with OOR and switches 

for feelings. 
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To indicate a wish for 

activities to continue. 

 

To use vocalisation with 

intent to communicate. 

This outcome can be addressed during all structured activities and 

incidentally during less structured parts of the day. 

Pause during activities to which the student responds positively and 

observe the student’s responses.  

Start the activity again if the student shows a response which may 

indicate a wish to continue.  

Such as: 

- Reaching for a toy which has been moved away 

- Smiling at an adult for the activity to continue 

- Crying when an activity stops 

- Looking towards activity when it has stopped 

- Pressing a ‘more’ switch or Big Mac 

- Choosing or pointing to ‘more’ symbol. 

- Pressing a switch again 

- Continuing a movement during a rocking game  

- Pulling a spoon or opening the mouth when a spoon 

approaches  

Respond to the inferred meaning by continuing the activity. 

“You want more” 

“More” 

“Do you want more?” 

This can be modelled with the Makaton symbol for ‘more’ as well as 

a symbol if appropriate.  

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To indicate a wish for 

activities to stop. 

 

To use differentiated 

vocalisation for a specific 

intention.  

This outcome can be addressed during all structured activities and 

incidentally during less structured parts of the day.  

Observe the student’s responses during activities to which their 

response is limited or as they reach the end of their attention span.  

Finish the activity if the student shows a response which may indicate 

a wish to do so when appropriate. It might not be appropriate if the 

student is learning to tolerate something new. In which case a timer is 

to be used to support.  

A student may indicate this by: 

- Pushing objects away  

- Moving away  

- Crying 

- Vocalising 

- Withdrawing eye contact or visual attention 

- Moving or reaching towards other pieces of equipment  

Respond to the inferred meaning by stopping the activity. It might not 

be appropriate to stop the activity if the student is learning to tolerate 

something. In which case a timer is to be used to support. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To indicate a wish for 

interaction to continue. 

This outcome can be addressed during a variety of contexts. 

Interaction takes place between students and adults in the majority 

of activities.  

Activities such as: 

- Intensive Interaction 

- PE 

- Soft Play 

- Outdoor learning 

- Sensology 

- Dance Massage 

- Story massage 

- Nutrition times 

- Number activities 

Pause during activities to which the student responds positively and 

observe the student’s responses. 

 Start the activity again if the student shows a response which may 

indicate a wish to continue. 

Responses may include:  

- Continuing a movement. 

- Vocalising after the adult stops speaking or singing. 

- Pulling the adult’s hands to indicate the next movement. 

- Gazing towards an adult. 

- Gazing to the next part in the activity. 

Respond to the inferred meaning by continuing the activity. 

“You want more” 

“More” 

“Do you want more?” 

This can be modelled with the Makaton symbol for ‘more’ as well as 

a symbol if appropriate. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To indicate a wish for 

interaction to stop. 

This outcome can be addressed during a variety of contexts. 

Interaction takes place between students and adults in the majority 

of activities.  

Activities such as: 

- Intensive Interaction 

- PE 

- Soft Play 

- Outdoor learning 

- Sensology 

- Dance Massage 

- Story massage 

- Nutrition times 

- Music 

- Relaxation 

- Number activities 

 

Observe the student’s responses during interactions to which their 

response is limited or as they reach the end of their attention span. 

Finish the activity or interaction if the student shows a response which 

may indicate a wish to do if it is appropriate.  

They may indicate this by:  

- Withdrawing eye contact  

- Stopping vocalisation  

- Stopping turn taking  

- Respond to the inferred meaning by changing the game or 

finishing the interaction 
It might not be appropriate to stop the activity if the student is learning to 

tolerate something. In which case a timer is to be used to support. 

 

 

 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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To signal that they want 

an object which has 

been offered to them. 

This outcome can be addressed during structured activities involving 

any object or stimuli.  

 

Activities may include: 

- Art 

- Cooking 

- Sensory trays 

- Relaxation 

- Leisure times 

- Nutrition 

- Sensology 

- Dance Massage 

- Poetry 

-  

Offer an object to a student, taking into account their visual field 

and/or level of tactile awareness.  

Give the student time to process the information and respond. 

 

The student may respond by: 

- Grasping the object  

- Looking with interest at the object  

- Taking the object from the adult  

 

Allow the student to take the object if they are able to and support 

them in using it or looking at it. 

 

 

 

 

 

 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To signal that they do not 

want an object offered 

to them. 

 

This outcome can be addressed during structured activities involving 

any object or stimuli.  

 

Activities may include: 

- Art 

- Cooking 

- Sensory trays 

- Relaxation 

- Leisure times 

- Nutrition 

- Sensology 

- Dance Massage 

- Poetry 

 

Offer an object to a student, taking into account their visual field 

and/or level of tactile awareness.  

Give the student time to process the information and respond. 

 

The student may respond by: 

- Pushing it away or throwing it  

- Casting the object 

- Removing their hands from the object  

- Turning away from the object 

- Moving away from an object 

Allow the student to refuse the object, present on a different 

occasion and present an alternative if suitable. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To indicate a preferred 

object when offered a 

choice. 

This outcome can be addressed during structured activities involving 

any object or stimuli.  

 

Activities may include: 

- Art 

- Cooking 

- Sensory trays 

- Relaxation 

- Leisure times 

- Nutrition 

- Sensology 

- Dance Massage 

- Poetry 

- Sensory story 

- Outside learning 

- Soft play 

 

Offer a choice of 2 or more objects, OOR or symbol to a student, 

taking into account their visual field and/or level of tactile 

awareness.  

Give the student time to process the information and respond. 

The student may respond by: 

- Grasping one of the objects 

- Gazing towards an object 

- Looking with interest at one object 

- Pushing one of the objects away 

- Vocalising  

- Moving towards an object 

- Looking more towards one object than another 

Allow the student to take the object of choice and support them in 

using it. 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attract adult 

attention. 

 

To use differentiated 

vocalisations to attract 

adult attention.  

 

Makes a distinct 

movement in attempt to 

make contact with an 

adult.  

This outcome is likely to be addressed in group/ 1:1 activities or 

incidentally. 

Observe the student’s responses when left without obvious adult 

attention or when the adult working with them directs their attention 

to another student or adult. 

Respond positively to any behaviour which appears to be aimed at 

gaining attention. 

Such as: 

- Shouting or ‘calling’  

- Crying  

- Attempting to establish eye contact  

- Moving towards the adult 

- Reaching for the adult. 

Responses can include: 

“I think you are calling me” 

- “Would you like to talk to me”  

- “Waiting for your turn”. 

- To develop functional 

communication skills 

- To develop levels of 

engagement/attention -- and 

listening skills 

- To develop communicative 

intent/an understanding of 

language 

- To develop lifelong functional skills 

and strategies 

- To celebrate differences 

- To develop transferable problem 

solving skills 

- To use technology usefully and 

safely 

- To broaden interests and levels of 

engagement. 

To maintain adult 

attention. 

 

To imitate an action or a 

sound. 

This outcome is addressed during activities where students have 

individual support. 

Activities include: 

- Dance massage 

- Intensive interaction 

- Story massage 

- Play with toys 

Pause during activities or interactive games.  

Observe the student’s responses and respond to any behaviour 

which appears to be aimed at maintaining the interaction.  

Behaviours may include: 

- Smiling or vocalising  

- Continuing to manipulate a toy  

- Establishing eye contact  

- Taking the adult’s hands 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To accept coactive 

support within activities. 

This outcome is addressed during activities where students have 

individual support. 

Individual support might include: 

- Putting on and removing items of clothing  

- Participating in creative activities (playing instruments, putting 

paint on paper)  

- Cooking  

- Cause and effect toys  

- ICT 

Support the student coactively by maintaining physical contact 

which is sufficiently close to enable you to guide the student’s 

movements and to be aware of any responses from the student.  

Assist the student to complete activities, ensuring that you 

communicate any necessary tactile information.  

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. To continue a movement 

pattern following 

coactive support. 

 

To make meaningful 

patterns of movement 

during interactions.  

This outcome is addressed within all structured activities which involve 

coactive support, as above.  

Support the student coactively by maintaining physical contact 

which is sufficiently close to enable you to guide the student’s 

movements and to be aware of any responses from the student.  

Pause and withdraw slightly, giving the student the opportunity to 

complete part of the activity with less support.  

This might look like: 

- Support the student to pull a hat part way off their head – 

student pulls it the rest of the way 

- Support the student to beat the drum several times – student 

continues to beat the drum  

- Support the student to activate a visual programme for a few 

minutes – student reaches for the touch screen without 

support 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To maintain eye contact 

once established by an 

adult. 

This outcome can be addressed within any interactive activity. 

 

Activities may include: 

- Intensive interaction 

- Playing with toys 

- Sensory trays 

- Singing 

- Soft play 

- Outdoor learning 

 

Establish eye contact by positioning yourself at an appropriate 

distance from the student.  

Pause the activity and wait to see if the student maintains eye 

contact.  

Interpret this as a sign of interest and continue with the activity or 

game. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To show anticipation of 

the next step in a familiar 

routine. 

 

To follow the movement 

by turning head. 

 

To show sustained 

anticipatory behaviour in 

response to a familiar 

routine.  

This outcome can be addressed within all regularly timetabled 

activities.  

Once routines are established pause to give the student time to show 

awareness of the next step. 

 

This might look like: 

- Student opens their mouth as a spoon of food approaches 

- Student reaches out for the adult’s hand to say ‘hello’  

- Student takes an instrument which is held out to them 

- Student choosing a switch or OOR. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To respond to movement 

cues. 

This outcome can be addressed within all regularly timetabled 

activities.  

Such as: 

- Dance massage 

- Good morning 

- Story Massage 

- Yoga 

- PE 

- Art 

- Music 

Once routines are established use clear movements to signal the 

next step and give the student time to respond. Such as: 

- Pull up the student’s hands to signal the next bounce on a 

trampette 

- Tap the student’s elbow as a signal to stand up  

- Tap the student’s arm as a signal to pull their arm out of a 

sleeve 

- Begin a coactive rocking movement and pause to allow the 

student to complete the movement  

- Stroke the student’s palm as a signal to open their hand for 

massage 

- To develop functional 

communication skills 

- To develop levels of 

engagement/attention -- and 

listening skills 

- To develop communicative 

intent/an understanding of 

language 

- To develop lifelong functional skills 

and strategies 

- To celebrate differences 

- To develop transferable problem 

solving skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To respond to adult 

gesture. 

This outcome can be addressed within all regularly timetabled 

activities such as above. 

Once routines are established use clear gestures to signal the next 

step and give the student time to respond. 

Including: 

- Hold out both hands for the student to grasp  

- Beckon for the student to move towards you  

- Point towards next object 

- Adult pointing towards the paintbrush during art. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To respond to object 

cues within routines. 

 

To hold and explore 

object cues for an 

increased period of time. 

This outcome can be addressed within all regularly timetabled 

activities which involve the use of objects.  

Including: 

- Good morning 

- ICT 

- Resonance board 

- Relaxation 

- TacPac 

Once routines are established use object cues to signal the next step 

and give the student time to respond  

Such as: 

- Present an apron for the student to put on before lunch or art 

- Present a spoon so the student can stir ingredients during 

cookery 

- Present a box so the student can put an item away Present a 

switch for the student to press to activate a message or an 

electrical item such as a tape recorder 

- To develop functional 

communication skills 

- To develop levels of 

engagement/attention -- and 

listening skills 

- To develop communicative 

intent/an understanding of 

language 

- To develop lifelong functional skills 

and strategies 

- To celebrate differences 

- To develop transferable problem 

solving skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To respond to an adult 

model. 

 

 

This outcome can be addressed within all regularly timetabled 

activities. Some are outlined above.  

Once routines are established use adult models to signal the next 

step and give the student time to respond.  

This could include: 

- Stirring the mixture during cookery  

- Clapping hands during a song  

- Operating a big screen using the touch screen 

- Playing with dough or sand 

- Stacking blocks 

- Cause and effect toys 

- Sensory toys 

- Sensory trays 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To participate in 

interactive games 

following the adult’s 

lead. 

 

To make an attempt to 

copy formal patterns 

such as waving. 

Establish some basic turn-taking routines during interactive games, 

circle time and attention-based activities. 

Carry out an action and pause to give the student time to respond. 

Including: 

- Vocalise and pause for the student to vocalise in return 

- Hold the student’s hands and pause for them to join in a 

familiar movement  

- Sway in front of the student and pause for them to follow the 

model 

- Turn taking during attention time 

- To develop functional 

communication skills 

- To develop levels of 

engagement/attention -- and 

listening skills 

- To develop communicative 

intent/an understanding of 

language 

- To develop lifelong functional skills 

and strategies 

- To celebrate differences 

- To develop transferable problem 

solving skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To use eye contact to 

influence adults’ actions 

During structured and informal activities, observe the student’s 

behaviour and respond to use of eye contact, 

Including: 

- Student establishes eye contact as a request for their turn in 

an activity. 

- Student establishes eye contact as a way of continuing an 

activity. 

- Student establishes eye contact to signal distress or 

discomfort. 

- Establishing eye contact to request an object or toy. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To use movement and 

gesture to influence 

adults’ actions. 

During structured and informal activities, observe the student’s 

behaviour and respond to use of movement or gesture. 

 

Including:  

- Student reaches out as a request for physical contact. 

- Student pulls adult towards the door as a request to go out. 

- Student bangs the drum as a request for the song to 

continue. 

- Student sits at the table as a request for lunch or a snack. 

- Student pulls a chair to the computer as a request to have 

access to a favourite program. 

 

Model and respond to specific gestures within structured activities. 

 

Such as: 

- Patting own chest (‘me’) to request a turn. 

- Nodding  

- High fives 

- Shaking hands as a greeting. 

- Actions in the context of a song. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To use vocalisation to 

influence adults’ actions. 

 

To use more than 2 

differentiated 

vocalisations for specific 

intentions. 

During structured and informal activities, observe the student’s 

behaviour and respond to use of voice. 

 

Such as: 

- Student vocalises to gain attention or request a turn 

- Student shouts to refuse an activity  

- Student vocalises when the adult is singing 

-  

Encourage vocal turn taking in structured and informal games 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To use AAC to attract 

attention. 

Use a Big Mac, other single switch or AAC with appropriate pre-

recorded message. 

 

Messages could include: 

- “more” 

- “my turn” 

- “come here” 

- “I like this” 

- “1 2 3 – go” 

-  

Model the use of the switch to call other people and provide 

opportunities for the student to use it spontaneously. 

To use AAC to greet 

other people 

Use a Big Mac, other single switch or AAC with appropriate pre-

recorded message within a range of settings. 

Support the student to operate the switch and respond 

enthusiastically. 

 Support students to greet and respond to one another using AAC. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To make direct choices 

between objects offered 

to them. 

 

To make choices to more 

than 5 objects. 

 

 

Present two objects in the first instance, ensuring that both are within 

the student’s visual or tactile field.  

Give the student time to process the objects.  

Sign and/or say ‘which one?’  

Respond to any clear indication of choice.  

This may be:  

- Reaching for one object 

- Eye pointing to one object and looking at the adult 

- Pulling one object towards them 

- Gazing towards one object 

- Smiling at one object 

- Vocalising towards one object. 
A choice of more objects can be presented if appropriate for the student. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To use signals to choose, 

reject, request etc. 

Present objects and wait or pause within an activity. Respond to any 

clear signal. 

Signals may include: 

- Student pushes an item away. 

- Student gives an item back to the adult  

- Student takes an item from a box and gives it to the adult 

To use object cues to 

request, reject, make 

choices etc. 

Structure activities so that key objects are consistently used within 

them.  

Ensure that the student has the opportunity to explore the key 

objects.  

Respond to any clear attempt to use the objects communicatively. 

Such as: 

- Holding out a cup or plate to request food or drink. 

- Fetching the candle as a request for the ‘home time’ circle. 

- Choosing the cue for a particular song. 

- Picking up a swimming bag as a request to go swimming 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attend to speech in 

the context of a routine. 

 

To respond to single 

words in the context of a 

routine. 

Always talk to students in a clear voice using simple language linked 

to the activity in hand. 

Observe the student’s response to speech. 

Such as:  

- Stilling to listen  

- Making eye contact  

- Vocalizing in response 

- Moving in response 

- Smiling in response  

- Laughing in response 
This may not be appropriate for students who have hearing impairments.  

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To attend to body signs 

in the context of a 

routine. 

 

To attend to touch cues  

in the context of a 

routine. 

Use agreed touch cues and body signs making gentle but clear 

movements on the student’s body.  

Give time for the student to process the signs and respond. 

Responses might include: 

- Stilling to attend 

- Tensing their body in recognition of the sign 

- Showing anticipation of the next step 

- Smiling to attend 

- Moving their body 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attend to speech or 

songs within interactive 

games. 

Always talk to students in a clear voice using simple language linked 

to the activity in hand. 

Use simple songs as appropriate to the student’s age. 

Observe the student’s response to speech and song.  

Responses may include: 

- Stilling to listen 

- Making eye contact  

- Vocalizing in response  

- Carrying out the actions linked with specific songs or words 

e.g. clapping hands 
This may not be appropriate for students who have hearing impairments. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To attend to hand 

movements within 

interactive games. 

Use hand movements linked to particular actions, songs and 

responses within interactive games. 

Ensure that the movements are within the student’s visual or tactile 

field.  

Encourage the student to respond by completing the next step.  

Responses include: 

- Clapping, waving etc. in imitation  

- Getting ready for physical contact within ‘round & round the 

garden’  

- Putting up their own hand to meet an adult’s hand for a 

clapping game. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To respond to songs or 

music used as cues. 

 

To make a distinct 

response to different 

music cues.  

Use songs or pieces of music to signal activities or steps within 

activities. 

Including: 

- Different pieces of music for the sensations during Tac Pac 

- A song to introduce the parachute in a sensory story 

- Different songs for the activities in Soft Play 

- A piece of music before lunchtime. 

- Music before different sessions 

- A consistent finish song ‘time to finish now’ 

Give the student time to process the information. Work coactively to 

establish the behaviour which follows each piece of music and 

withdraw support until the student responds independently 
This may not be appropriate for students who have hearing impairments. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To respond to a familiar 

voice. 

 

To respond briefly if their 

name is called. 

 

To make distinct 

responses to name being 

called. 

 

Turns toward adult and 

attends to adult talking. 

 

Follows adults pointing, 

gaze of action when 

drawing attention to 

something. 

 

Looks at person or object 

being pointed at. 

 

Use the student’s name within structured settings and informally.  

Observe the student’s response. 

Such as: 

- Stilling  

- Alerting  

- Turning towards the person speaking  

- Approaching the adult  
Please ensure that all adults use the same version of the student’s name and 

that pronunciation is accurate and consistent. 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 

To show reflex behaviour 

in response to stimuli. 

 

To show brief 

anticipatory behaviour 

to a familiar instruction. 

 

To show sustained 

anticipatory behaviour in 

a respond to a familiar 

routine. 

 

Once the student is showing clear attention to speech or sign, 

introduce some consistent and simple spoken language or sign within 

each activity.  

Give the student time to process the information.  

Ensure that speech is at a high enough volume to be heard against 

the background and/or that signs are within the student’s visual field.  

Work coactively to establish a response to each instruction and 

withdraw support until the student responds independently. Such as: 

- Stand up 

- Sit down  

- Give me the ____ 

- Hold hands  
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To follow instructions 

within familiar routines. 

 

Demonstrating 

understanding of words 

used to label routine 

events. 

- Press the switch  

- Come here  

 

 

 

 

 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To share and enjoy a 

range of rhymes, music, 

songs, sensory stories 

and tactile books. 

 

To take one turn 

following another 

person’s lead. 

 

To continue turn taking in 

sequence for more than 

one turn. 

 

To respond to waiting 

partner by initiating 

repeat of activity.  

 

To initiate turn taking in 

sequence.  

Introduce a range of age-appropriate activities which give 

opportunities to enjoy the sound of spoken language or the rhythm 

and pattern of sign. 

  

Activities include: 

- Sharing a book with a familiar adult  

- Listening to tapes of nursery rhymes  

- Sharing a sensory story with the class  

- Singing as part of a group  

- Attending a performance in the hall  

- Joining in assembly 

- Leisure time 

- Outdoor learning 

- Stories on the big screen 

 

Respond to any ‘comment’ from the student such as pointing, smiling 

or singing along to the music 

- To develop functional communication 

skills 

- To develop levels of 

engagement/attention -- and listening 

skills 

- To develop communicative intent/an 

understanding of language 

- To develop lifelong functional skills and 

strategies 

- To celebrate differences 

- To develop transferable problem solving 

skills 

- To use technology usefully and safely 

- To broaden interests and levels of 

engagement. 
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Objects of Reference 

Activity Object Activity  Object Activity Object 

Literacy book Circle time carpet School Council Lanyard with 

badge 

Lunch Plate or 

extension set 

Science or KUW Measuring jug Robin Class Robin toy 

Numeracy Dice Sensory Light Primrose Class Primrose  

Dance Glitter ball Gazebo  Pyramid shaped 

bean bag 

Lavender Class Lavender 

Art  paintbrush PE Flat bean bag Nurses  

Bathroom Pad or empty 

wipes packet 

Music Small tambourine  Table Thick piece of 

card 

Bus  Toy bus/ high vis Outside  Astro turf Medication Small syringe  

Snack  Plastic bowl or 

extension set 

Mats Soft sponge  Soft play Ball from ball pit 

Enteral nutrition  Own extension 

set  

    

 

 

Other Object Smell 

happy Yellow blanket  

sad Wet blue coaster  

finish  coffee 

   

   

   

   

Day Object Smell 

Monday Scouring pad  Vanilla or 

eucalyptus (if 

okay with pupils)   

Tuesday Green cloth peppermint 

Wednesday Green wash pad coconut 

Thursday Sponge  rose 

Friday Sand paper  orange 

Saturday Bubble wrap pine 

Sunday Foil blanket cinnamon  
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Touch Cues 

These touch cues have been devised by the speech and language therapists of St. Margaret's School, The Children's Trust, Tadworth 
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Touch Cues 

 
 

Touch cues are designed to: 

 Give the child/student advance warning of your action 

 Help him/her to anticipate your actions, leading to a greater participation in (and     

understanding of) everyday activities and language 

 Provide consistency by using key words and phrases 

 Improve two-way communication 

 

 

Touch cues are intended to supplement existing signals and cues which the child/student may be deriving meaning from already, e.g. 

Touch cues are used: 

 only in appropriate situations  e.g. drinking, lifting 

 with regular repetition 

 with the spoken key word / words accompanying the touch 
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Communication Hierarchy 

 
Rowland, C., and Stremel-Cambell, K. (1987) 

Pre-symbolic communication  

Level one – pre-intentional behaviour  

 

Intentional or reflexive behaviour that 

expresses the state of the subject. State (e.g. 

hungry, wet) is interpreted by observer. 

 

Level two - intentional behaviour  

 

Behaviour is intentional, but is not intentionally 

communicative. Behaviour functions to affect 

observer's behaviour since observer infers 

intent. 

 

Level three - non conventional presymbolic 

behaviour  

Non-conventional gestures are used with the 

intent of affecting observer's behaviour.  

 

Level four - conventional presymbolic 

behaviour  

 

Conventional gestures are used with the 

intent of affecting another's behaviour. 

 

Symbolic communication  

Level five - concrete symbolic 

communication 

Limited use of concrete (iconic) symbols to 

represent environmental entities - one to one 

correspondence between symbol and 

referent. 

 

Level six - abstract symbolic communication 

 

Limited use of abstract (arbitrary) symbols to 

represent environmental entities. Symbols are 

used singly. 

 

Level seven - formal symbolic 

communication (language) 

Rule bound use of arbitrary symbol system. 

Ordered combinations of two or more 

symbols according to syntactic rules. 
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Adapted from: 

 

Welcome Hills School 

Routes for Learning  

The Profound Education Curriculum (St Margaret’s School) 

Castle Woods School PMLD curriculum 

Whitefield School and Centre PMLD resources 

Kellett, M and Nind, M. (2003), Implementing Intensive Interaction in Schools, David Fulton, London  

Lee, M & MacWilliam, L. (2002), Learning Together, RNIB  

Mc Innes, J.M. & Treffy,J.R. (1982), Deafblind Infants and Children, A developmental guide, OUP  

Nielsen, L. (1992), Educational Approaches for Visually Impaired Children, Sikon  
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