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Pond Meadow Academy Trust 

Independence Curriculum Map 

 

Independence is a Core Area of learning. This Curriculum Map outlines clear Learning Outcomes with suggested 

Implementation experiences. Independence n is developed through a thematic approach using specialised strategies 

outlined in the Curriculum Document. Students are assessed through Routes for Learning, Engagement 4 Learning and 

IEP targets. Each student also has a personalised Engagement Profile for adults to better understand an individual’s 

responses. Sensory students’ progress is not linear and outcomes will need to be differentiated further for a variety of 

needs, including those with Multi-Sensory Impairments.  

Independence has been broken down into 3 key areas.  

Understanding- Students will respond in differentiated ways, developing their understanding of self-help skills. 

Physical Participation – Students will be supported to develop their physical participation in a range of activities to 

develop self-help skills. 

Eating and Drinking– Students will be supported to develop their own eating and drinking skills with support from medical 

professionals and Speech and Language Therapists. 

A variety of Alternative Augmentative Communication methods are used to support students where appropriate. These 

include but are not limited to Touch Cues, Makaton, Symbols, Photographs, True Object Based Icons, Music Cues, Body 

Signing, Objects of Reference, Real Objects and Personal Identifiers. 
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Understanding 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To show reflex behaviour in 

response to sensory 

aspects of a routine, e.g. 

tenses or relaxes when 

being dressed or 

undressed. 

 

To briefly focus their 

attention on a sensory 

aspect of a routine, e.g. 

briefly attends to textures 

of clothing during 

supported exploration 

 

To show a consistent 

preference for one texture 

over another, e.g. rejects 

scratchy material. 

 

To show awareness of a 

routine, e.g. makes 

appropriate movements 

to cooperate with 

dressing/undressing. 

 

To show brief anticipatory 

behaviour in response to a 

familiar routine, e.g. smiles 

at a familiar song sung as 

part of a dressing or 

undressing routine. 

 

Introduce a variety of textures, routines, which are accessible to the 

student through a variety of channels.  

Such as: 

- Singing. 

- Tensing body 

- Relaxing body 

- Making vocalisations. 

- Moving the student in different ways – rocking, bouncing, swaying 

gently. 

- Body movements or imitation.  

- Making eye contact and pulling faces. 

- Talking – running commentary, rhymes, names in wordplay. 

- Hand games – clapping, waving, shaking hands. 

-  

Repeat those textures and routines to which the student shows a positive 

response for as long as the student seems to be alert and attentive. Does 

the student show a consistent response or preference to an activity? 

Activities might include: 

- To work with increased 

independence 

- To transition successfully/with 

increasing independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to stay 

safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To show awareness of a 

routine, e.g. makes 

appropriate movements 

to cooperate with 

dressing/undressing. 

 

To show brief anticipatory 

behaviour in response to a 

familiar routine, e.g. smiles 

at a familiar song sung as 

part of a dressing or 

undressing routine. 

 

 

This outcome can be addressed within all regularly timetabled activities 

which involve the use of objects or body movements/ cooperation. 

Including: 

- Good morning 

- ICT 

- Resonance board 

- Relaxation 

- TacPac 

- Music  

- Sensology 

- Drama 

- PE 

- Medical care 

- Bathroom 

- Dressing/ undressing  

Once routines are established use object cues to signal the next step and 

give the student time to respond  

Such as: 

- Present an apron for the student to put on before lunch or art 

- Present a spoon so the student can stir ingredients during cookery 

Present a box so the student can put an item away Present a switch for 

the student to press to activate a message or an electrical item such as 

a tape recorder. 

- To work with increased 

independence 

- To transition successfully/with 

increasing independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to stay 

safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To signal a preference 

from more than 2 items 

e.g. reaches for/ looks at a 

favourite jumper. 

 

To follow a sequence of a 

routine, e.g. collects coat 

from peg when time to go 

outside 

 

To select the correct 

clothes for an activity, e.g. 

swim suit for hydro 

This outcome is addressed within all regularly timetabled routines and 

activities. Key routines should follow as consistent and predictable a 

pattern as is possible within the constraints of school life and include a 

high level of repetition. Students are also encouraged to select what 

they might need e.g their coat for outside.  

Key routines include: 

- Good morning 

- Goodbye  

- Relaxation 

- Sensology 

- Art 

- Music 

- TacPac 

- Medical care 

- Bathroom 

- Dressing/ undressing  

- PE 

Adults work at a steady pace to give the students time to process each 

step. Each step in the routine should involve a distinctive object, 

sensation or movement. Adults look for student’s responses.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To work with increased 

independence 

- To transition successfully/with 

increasing independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to stay 

safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 

 

 

To select an appropriate 

item for washing, e.g. 

shower gel 

 

To select a toothbrush 

from a small selection of 

brushes. 

 

To a preferred food item 

from packets or photos 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To show awareness in a 

change of setting. 

 

To respond to a familiar 

change in setting e.g soft 

play, walk to the park. 

 

To show anticipation for a 

familiar change in setting. 

This outcome can be worked on during a range of activities which 

require a transition such as: 

- Soft play 

- Offsite trips 

- Dance in the hall 

- PE in the hall 

- Taking the register to the office 

- Collecting printing 

- Bathroom visits 

- Outdoor activities 

- Library 

- DT room 

- Walk around the school 

Some transitions are routine and at similar times daily/ weekly others 

might happen less often. Adults note responses for these.  

- To work with increased 

independence 

- To transition successfully/with 

increasing independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to stay 

safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Physical Participation  

 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To react to a different 

body position. 

 

To react to arms being 

moved. 

 

To react to legs being 

moved. 

 

To react to whole body 

movement when 

hoisted. 

 

To react to movement of 

whole body (manual 

handling). 

 

To react to head being 

moved. 

 

To react to being rocked 

from side to side. 

 

To react to being rocked 

backwards. 

 

To react to smells. 

 

To react to savoury, 

sweet and bitter tastes. 

Think about the positon students are in to access specific activities/ times 

of the day. 

e.g 

- Class chair for sensory story 

- Acheeva Bed for relaxation 

- Mats for music 

- Standing frame for interactive whiteboard 

 

Identify the activities in which students appear to be more relaxed or 

responsive and use these to introduce less favoured positions for short 

periods of time.  

Older students may sit beside adults on a bean bag.  

 

Students might need physical support to help them interact with some 

activities such as painting, cooking and other more hands on activities.  
Students positioning is directed through OT and Physio only Manual Handling 

trained staff to lead position changes. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To work with increased 

independence 

- To transition successfully/with 

increasing independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to stay 

safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To respond to a different 

body position. 

 

To respond to arms being 

moved. 

 

To respond to legs being 

moved. 

 

To respond to whole 

body movement when 

hoisted. 

 

To respond to movement 

of whole body (manual 

handling). 

 

To respond to head 

being moved. 

 

To respond to being 

rocked from side to side. 

 

To respond to being 

rocked backwards. 

 

To show differentiated 

responses to different 

smells. 

 

To attend to some tastes 

e.g lip smacking. 

Think about the positon students are in to access specific activities/ times 

of the day. 

e.g 

- Class chair for sensory story 

- Acheeva Bed for relaxation 

- Mats for music 

- Standing frame for interactive whiteboard 

 

Identify the activities in which students appear to be more relaxed or 

responsive and use these to introduce less favoured positions for short 

periods of time.  

 

Students are given cues before engaging to support their movement 

and involvement. Students might need physical support to help them 

interact with some activities such as painting, cooking and other more 

hands on activities. 

 

Students may respond by: 

- Tensing body 

- Relaxing body 

- Making vocalisations. 

- Body movements or imitation.  

- Making eye contact and pulling faces. 

- Talking 

- Tracking objects 

- Reaching for objects  

 
Students positioning is directed through OT and Physio only Manual Handling 

trained staff to lead position changes. Eating is directed from SALT. 

- To work with increased 

independence 

- To transition successfully/with 

increasing independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to stay 

safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To show differentiated 

responses to different 

body positions. 

 

To actively accept or 

reject a variety of 

position changes. 

 

To actively accept or 

reject arms being 

moved. 

 

To actively accept or 

reject legs being moved. 

 

To actively accept or 

reject whole body 

movement when 

hoisted. 

 

To actively accept or 

reject whole body 

movement (manual 

handling) 

 

To actively accept or 

reject head being 

moved. 

 

To actively accept or 

reject being rocked from 

side to side. 

 

To actively accept or 

reject being rocked 

Think about the positon students are in to access specific activities/ times 

of the day. 

e.g 

- Class chair for sensory story 

- Acheeva Bed for relaxation 

- Mats for music 

- Standing frame for interactive whiteboard 

 

Identify the activities in which students appear to be more relaxed or 

responsive and use these to introduce less favoured positions for short 

periods of time.  

 

Students are given cues before engaging to support their movement 

and involvement. Students might need physical support to help them 

interact with some activities such as painting, cooking and other more 

hands on activities. 

 

Students may respond by: 

- Tensing body 

- Relaxing body 

- Making vocalisations. 

- Body movements or imitation.  

- Making eye contact and pulling faces. 

- Talking 

- Tracking objects 

- Reaching for objects  

 
Students positioning is directed through OT and Physio only Manual Handling 

trained staff to lead position changes. Eating is directed from SALT. 

- To work with increased 

independence 

- To transition successfully/with 

increasing independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to stay 

safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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backwards and 

forwards. 

 

To show differentiated 

Reponses to different 

tastes. 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To actively change own 

body position. 

 

To have some 

movement initiated by 

student. 

 

To have some arm 

movement initiated by 

student.  

 

To have some leg 

movement initiated by 

student. 

 

To have some head 

movement initiated by 

student. 

 

To have independently 

sustained arm/ leg 

movement.  

 

To have independently 

sustained head 

movement. 

 

To have independently 

sustained movement. 

Think about the positon students are in to access specific activities/ times 

of the day. 

e.g 

- Class chair for sensory story 

- Acheeva Bed for relaxation 

- Mats for music 

- Standing frame for interactive whiteboard 

 

Identify the activities in which students appear to be more relaxed or 

responsive and use these to introduce less favoured positions for short 

periods of time.  

 

Students are given cues before engaging to support their movement 

and involvement. Students might need physical support to help them 

interact with some activities such as painting, cooking and other more 

hands on activities. 

 

Students may respond by: 

- Tensing body 

- Relaxing body 

- Making vocalisations. 

- Body movements or imitation.  

- Making eye contact and pulling faces. 

- Talking 

- Tracking objects 

- Reaching for objects  

 
Students positioning is directed through OT and Physio only Manual Handling 

trained staff to lead position changes. Eating is directed from SALT. 

- To work with increased 

independence 

- To transition successfully/with 

increasing independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to stay 

safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To shows resistance or 

passive tolerance. 

 

To show active tolerance 

e.g alert, responsive to 

environment. 

Students may respond by: 

- Tensing body 

- Relaxing body 

- Making vocalisations. 

- Body movements or imitation.  

- Making eye contact and pulling faces. 

- Talking 

- Tracking objects 

- Reaching for objects  

 
Students positioning is directed through OT and Physio only Manual Handling 

trained staff to lead position changes. Eating is directed from SALT. 

- To work with increased 

independence 

- To transition 

successfully/with increasing 

independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to 

stay safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 

 

To attend to the textures 

of clothing. 

 

To holds cloth/sponge. 

 

To holds hands out/lifts 

head when being 

washed. 

 

To bends or pulls own 

body parts to remove 

clothing. 

 

To pull own clothing on. 

 

To put clothing on 

independently.  

 

These objectives can be worked on naturally during the day. Students 

are encouraged to be as independent as possible. These objectives 

might be worked on during: 

 

- Personal care 

- Hydrotherapy 

- PE 

- Clothing changes 

- Washing hands  

- Lunch time 

- Snack time 

- To go outside 

- Home time  
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attempt to wash self. 

 

To wash own hands 

when prompted. 

 

To wash own face when 

prompted. 

 

To turn taps on and off. 

 

To attempts to dry upper 

body and parts of upper 

body. 

 

To attempt to dry lower 

body or parts of lower 

body. 

 

To be able to dry self 

when prompted with 

some adult support. 

 

To be able to dry self 

independently. 

To attempts to use hair 

brush. 

 

To use mirror to brush 

own hair. 

These objectives can be worked on naturally during the day. Students 

are encouraged to be as independent as possible. These objectives 

might be worked on during: 

 

- Personal care 

- Hydrotherapy 

- PE 

- Clothing changes 

- Washing hands  

- Lunch time 

- Snack time 

- To go outside 

- Home time  

 

 

- To work with increased 

independence 

- To transition 

successfully/with increasing 

independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to 

stay safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Eating and Drinking 

Learning Outcomes Implementation – Suggested Experiences Aspirations 

To explore dry food 

during play. 

 

To explore wet food 

during play.  

 

To watch an adult or 

peer exploring food.  

This outcome can be worked on during snack and lunch times as well as 

other sensory sessions such as Sensology. Students might like to touch a 

variety of different textures. 

 

Textures may include: 

- Rice 

- Lentils 

- Pasta 

- Spaghetti 

- Angel Delight 

- Jelly 

- Chia Seeds 

- Cornflour and water 

- Water 

- Soup  

- Vegetables 

- Fruits 

- Cream 

- Mash potato 

- Cake  

- Cake mixture  

-  

Sessions this tends to occur: 

- Snack  

- Lunch 

- Sensology 

- Texture trays 

- Parties  

- Sensory stories 

- Number activities 

- Cooking  

- To work with increased 

independence 

- To transition 

successfully/with increasing 

independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to 

stay safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To make response to 

food in mouth.  

 

To show differentiated 

response to different 

flavours. 

 

To show preferences for 

some foods. 

 

To show hand to mouth 

reflex. 

 

To explore by mouthing. 

 

To show awareness of 

food in mouth. 

Eating and drinking is supported by dietitians, SALT and medical professionals. 

Feeding plans are used to ensure students are safe when eating and drinking. 

 

This outcome is worked on during snack, lunch and other sessions 

involving food.  

Sessions may include: 

- Snack  

- Lunch 

- Sensology 

- Texture trays 

- Parties  

- Independence  

- Sensory stories 

- Number activities 

- Cooking 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To work with increased 

independence 

- To transition 

successfully/with increasing 

independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to 

stay safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To briefly grasps fist sized 

pieces of food with 

palmar grip when 

placed in hand. 

 

To visually scan table/ 

plate and fixes gaze on 

food. 

 

To attempt to take food 

to mouth when placed in 

hand, support required. 

To attempt to grasp 

larger pieces of food 

such as toast/ biscuits 

with all fingers and pull 

into palm. 

 

To be able to hold 

pieces of food once 

placed in hand, takes to 

mouth with some 

support. 

 

To reach for and grasp 

larger pieces of food, 

e.g. toast/ biscuit. 

Eating and drinking is supported by dietitians, SALT and medical professionals. 

Feeding plans are used to ensure students are safe when eating and drinking. 

 

 

This outcome is worked on during snack, lunch and other sessions 

involving food.  

Sessions may include: 

- Snack  

- Lunch 

- Sensology 

- Texture trays 

- Parties  

- Independence  

- Sensory stories 

- Number activities 

- Cooking 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To work with increased 

independence 

- To transition 

successfully/with increasing 

independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to 

stay safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To attempt to grasp 

smaller pieces of food 

with pincer grip and take 

to mouth. 

 

To transfers pieces of 

food from one hand to 

the other. 

 

To pick up larger pieces 

of food and takes to 

mouth independently. 

To grasp smaller items of 

food and takes to mouth 

independently. 

To show reflex response 

to touch of spoon, e.g. 

increased mouth 

movement. 

To turn briefly to 

movement of spoon 

approaching. 

 

To eat from spoon held 

by adult. 

 

To show awareness of 

touch of spoon when 

placed in hand. 

Eating and drinking is supported by dietitians, SALT and medical professionals. 

Feeding plans are used to ensure students are safe when eating and drinking. 

 

 

This outcome is worked on during snack, lunch and other sessions 

involving food.  

Sessions may include: 

- Snack  

- Lunch 

- Sensology 

- Texture trays 

- Parties  

- Independence  

- Sensory stories 

- Number activities 

- Cooking 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To work with increased 

independence 

- To transition 

successfully/with increasing 

independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to 

stay safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To briefly grasp loaded 

spoon when placed in 

hand, support required 

to take to mouth. 

 

To accept coactive 

support to eat with a 

spoon. 

To reach out towards 

spoon and may attempt 

to grasp.  

 

To explore food using a 

spoon. 

 

To grasp loaded spoon 

when placed in hand, 

assistance required to 

take spoon to mouth. 

 

To grasp loaded spoon 

with support. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Eating and drinking is supported by dietitians, SALT and medical professionals. 

Feeding plans are used to ensure students are safe when eating and drinking. 

 

This outcome is worked on during snack, lunch and other sessions 

involving food.  

Sessions may include: 

- Snack  

- Lunch 

- Sensology 

- Texture trays 

- Parties  

- Independence  

- Sensory stories 

- Number activities 

- Cooking 

 

- To work with increased 

independence 

- To transition 

successfully/with increasing 

independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to 

stay safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 
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Learning Outcomes Implementation – Suggested Experiences Aspirations 

To grasp loaded spoon 

when placed in hand, 

takes spoon to mouth 

independently. 

 

To hold and purposefully 

release spoon.  

 

To reach for and grasp 

spoon independently.  

 

To initiate movement to 

load spoon with some 

support. 

 

Eating and drinking is supported by dietitians, SALT and medical professionals. 

Feeding plans are used to ensure students are safe when eating and drinking. 

 

This outcome is worked on during snack, lunch and other sessions 

involving food.  

Sessions may include: 

- Snack  

- Lunch 

- Sensology 

- Texture trays 

- Parties  

- Independence  

- Sensory stories 

- Number activities 

- Cooking 

 

- To work with increased 

independence 

- To transition 

successfully/with increasing 

independence 

- To develop resilience  

- To access facilities in the 

local and wider 

community/with increasing 

independence 

- To develop meaningful self-

occupation skills 

- To feel safe/know how to 

stay safe and healthy 

- To enjoy and build 

relationships 

- To develop 

preferences/make positive 

choices 

- To participate in/develop 

self-regulation strategies 

- To express myself creatively 

through the arts 

- To work with a range of 

adults and different peers 

successfully 

 

To be able to initiate 

movement to load 

spoon independently, 

assistance required to 

complete movement 

 

To be able to load spoon 

and take to mouth 

independently (some 

spillage). 

 

To modify action if 

unsuccessful, e.g. holds 

plate when scooping if 

plate slides on first 

attempt. 
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Objects of Reference 

Activity Object Activity  Object Activity Object 

Literacy book Circle time carpet School Council Lanyard with 

badge 

Lunch Plate or 

extension set 

Science or KUW Measuring jug Robin Class Robin toy 

Numeracy Dice Sensory Light Primrose Class Primrose  

Dance Glitter ball Gazebo  Pyramid shaped 

bean bag 

Lavender Class Lavender 

Art  paintbrush PE Flat bean bag Nurses  

Bathroom Pad or empty 

wipes packet 

Music Small tambourine  Table Thick piece of 

card 

Bus  Toy bus/ high vis Outside  Astro turf Medication Small syringe  

Snack  Plastic bowl or 

extension set 

Mats Soft sponge  Soft play Ball from ball pit 

Enteral nutrition  Own extension 

set  

    

 

 

Other Object Smell 

happy Yellow blanket  

sad Wet blue coaster  

finish  coffee 

   

   

   

   

Day Object Smell 

Monday Scouring pad  Vanilla or 

eucalyptus (if 

okay with pupils)   

Tuesday Green cloth peppermint 

Wednesday Green wash pad coconut 

Thursday Sponge  rose 

Friday Sand paper  orange 

Saturday Bubble wrap pine 

Sunday Foil blanket cinnamon  
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Touch Cues 

These touch cues have been devised by the speech and language therapists of St. Margaret's School, The Children's Trust, Tadworth 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



20 
 

Touch Cues 

 
 

Touch cues are designed to: 

 Give the child/student advance warning of your action 

 Help him/her to anticipate your actions, leading to a greater participation in (and     

understanding of) everyday activities and language 

 Provide consistency by using key words and phrases 

 Improve two-way communication 

 

 

Touch cues are intended to supplement existing signals and cues which the child/student may be deriving meaning from already, e.g. 

Touch cues are used: 

 only in appropriate situations  e.g. drinking, lifting 

 with regular repetition 

 with the spoken key word / words accompanying the touch 
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Communication Hierarchy 

 
Rowland, C., and Stremel-Cambell, K. (1987) 

Pre-symbolic communication  

Level one – pre-intentional behaviour  

 

Intentional or reflexive behaviour that 

expresses the state of the subject. State (e.g. 

hungry, wet) is interpreted by observer. 

 

Level two - intentional behaviour  

 

Behaviour is intentional, but is not intentionally 

communicative. Behaviour functions to affect 

observer's behaviour since observer infers 

intent. 

 

Level three - non conventional presymbolic 

behaviour  

Non-conventional gestures are used with the 

intent of affecting observer's behaviour.  

 

Level four - conventional presymbolic 

behaviour  

 

Conventional gestures are used with the 

intent of affecting another's behaviour. 

 

Symbolic communication  

Level five - concrete symbolic 

communication 

Limited use of concrete (iconic) symbols to 

represent environmental entities - one to one 

correspondence between symbol and 

referent. 

 

Level six - abstract symbolic communication 

 

Limited use of abstract (arbitrary) symbols to 

represent environmental entities. Symbols are 

used singly. 

 

Level seven - formal symbolic 

communication (language) 

Rule bound use of arbitrary symbol system. 

Ordered combinations of two or more 

symbols according to syntactic rules. 
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The Profound Education Curriculum (St Margaret’s School) 

Castle Woods School PMLD curriculum 

Whitefield School and Centre PMLD resources 
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Ware, J. (1996), Creating a responsive environment for people with profound and multiple learning difficulties, London, 

David Fulton 
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