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Introduction 

Following the full return to school at the beginning of March, the Senior Leadership Team (SLT) wanted to gain 

information from key stakeholders on the impact of Covid-19 to the school, pupils and their families. This 

information is intended to be used to identify the need for additional support and areas for further development in 

order to formulate a recovery plan.  

Stakeholder groups identified were pupils, parents/carers, governors, therapists and staff. Each group was asked to 

complete a survey based on common areas e.g. pupil progress and social interaction as well as focused areas 

pertinent to each stakeholder group. The data therefore has some common themes as well as targeted responses, it 

has been summarised and collated using an analysis of Teams forms. It is worth noting that although a large number 

of stakeholders were consulted, the return rate of feedback was low across all groups (less than 20%). The exception 

was Governors where the return was higher at 85%, however the actual number is small and this figure represents 

six out of a total of seven Governors.  

   

Pupil Voice Feedback 

Teachers and class teams were asked to plan and carry out PSHCE lessons focused on pupil voice and feelings on the 

impact of Covid. Activities were differentiated across the school and were appropriate to individual pupil’s age and 

stage of development. Teachers were asked to gather the information from these sessions and complete a survey 

that represented the views of pupils in their class as accurately as possible. 100% (20) of classes returned their 

surveys. ‘Pupil voice’ in all its forms, including advocacy was included. See appendices for examples of resources 

used to gain feedback. 

Examples of pupil responses received from some of our stronger communicators about how they felt about the 

impact of Covid can be seen in the comments below: 

“It’s been tough…missed going on the bus” 

“Missed my friend.” 

“Pupil A felt sad at home because she couldn’t see her friends. Pupils A and B felt happy to be back at school because 

they could see their friends. Pupil B felt happy to do PE in school.” 

 

 

 

 

 

 

 

 

The graph above summarises how pupils communicated they felt about returning to school. 90% of classes 

responded that pupils communicated that they were happy to be back at school. Teacher’s views corroborated this, 

reporting that the overriding majority of pupils appeared happy to be back at school.  15% of classes responded that 

their pupils conveyed that they felt anxious and 5% of classes indicated pupils felt either scared/frightened, angry or 

sad. Regular PSHCE lessons and activities were incorporated throughout the term to support these pupils alongside 

our regular work on communication, emotions and self-regulation. 

To further support the ongoing PSHCE work in classes, we introduced an initiative called ‘Happiness Boxes’ across 

the school. These are based on Professor Barry Carpenter’s research into supporting the health and emotional well-



being and recovery of pupils with SEND. Individual boxes were purchased for all pupils and class teachers supported 

pupils to use and develop these on a weekly basis. 

Pupils were also asked to communicate what they were looking forward to doing in school now that everyone had 

returned, a selection of their comments are outlined below: 

“Dancing, story, science. Going outside to play on bikes!” 

“Art, outdoor learning, flowers and butterflies.” 

“Playing together.” 

 

 Parent/Carer Feedback  

89 families in the lower school and 56 families in the upper school were sent a survey to gather information and 

feedback on the impact that Covid- 19 had on their child/ren and families. This information was intended to support 

the school to identify gaps in pupil’s learning and development and plan appropriate next steps based on pupil 

needs. Feedback was received from 16 families (17%) in the lower school and 10 families in the upper school (17.9%) 

and the main findings are summarised below. 

Throughout the lockdown, families were contacted weekly or in some cases daily during periods when their 

child/ren was/were learning from home. The purpose of these calls was to provide support to families, signpost 

services and discuss home learning. It was also an important part of our safeguarding and welfare procedures. 

The tables below show how supportive families found these phone calls: 

 

Lower School: 12 responses 

Phone Call 
 

Percentage 

Very supportive 83% 

Supportive 8.5% 

Neutral 8.5% 

Unsupportive  0% 

Very unsupportive  0% 

 

Upper School: 7 responses 

 

 

 

 

 

 

  

 

 

 

Phone Call 
 

Percentage 

Very supportive 44% 

Supportive 14% 

Neutral 14% 

Unsupportive  14% 

Very unsupportive  14% 

 
 

 



All families of pupils both learning at home and school were asked to indicate whether they felt their child/ren had 

lost, maintained or gained skills in the following areas: 

- Cognition/Learning Skills 

- Health and Emotional Well-Being 

- Social Interaction 

- Independence 

These were then RAG rated and the results displayed as a % in the table below. 

 

Lower School: In the area of cognition/learning skills, parents/carers felt that 75% of pupils had maintained or gained 

skills. 50% of parents reported that their child/ren had lost some health and emotional well-being skills and 50% had 

maintained their skills. Regarding social interaction, 69% of parents felt that their child/ren had lost skills and 31% 

had maintained them. 75% of families felt that pupil’s independence skills had been maintained or improved, with 

25% noting a loss of skills in this area.  

Upper School: The majority of pupils were reported to have lost skills in the areas of health and emotional well-

being, social interaction and independence. In comparison 70% of families reported that pupils had maintained their 

cognition and learning skills. 10% of families (1 pupil) were reported to have gained skills in independence. 

This information has been broken down further to identify if there were any noticeable differences between pupils 

learning on-site and those learning off-site. 

 Cognition and Learning Skills: 

 

Lower School: 100% of pupils learning on-site maintained (17%) or gained (83%) skills, this contrasts with 66% of 

pupils learning off-site losing skills and 33% maintaining them. 

Upper School: Families reported that they felt that 100% of pupils learning on-site had maintained skills in the areas 

of cognition and learning compared with 50% of pupils learning off-site. No families felt that pupils had gained any 

skills in this area. 

Health and emotional Well-Being: 

 

 Lost Skills Maintained Skills Gained Skills 
 

Area of Development Lower  Upper Lower Upper Lower Upper 

Cognition/Learning Skills 25 30 37.5 70 37.5 0 

Health and Emotional Well-Being 50 80 50 20 0 0 

Social Interaction 69 90 31 10 0 0 

Independence 25 70 62.5 20 12.5 10 

 Lost Skills Maintained Skills Gained Skills 
 

Type of Learner Lower Upper Lower Upper Lower Upper 

On-Site Learners 0 0 17 100 83 0 

Off-Site Learners 66 50 33 50 0 0 

 Lost Skills Maintained Skills Gained Skills 
 

Type of Learner Lower Upper Lower Upper Lower Upper 

On-Site Learners 50 67 50 33 0 0 

Off-Site Learners 50 100 50 0 0 0 



Lower School: The data correlates for both on and off-site learners with 50% losing skills and 50% maintaining them.  

Upper School: Families of off-site learners reported that 100% of pupils had lost health and emotional well-being 

skills compared to 67% of pupils learning on-site. Again, no families felt that pupils had gained any skills in this area. 

 

Social Interaction: 

 

Lower School: The data correlates for both on and off-site learners with 66.6% losing skills and 33.3% maintaining 

them. 

Upper School: 33% of pupils learning on-site had been reported to have maintained levels of their social interaction 

skills, with the remaining 67% of pupils reported to have lost skills. 100% of families of pupils learning off-site felt 

that their child/ren lost skills in this area.  

 

 Independence: 

 

Lower School: 83% of on-site learners lost skills and 17% gained compared to 50% of off-site learners who lost skills 

and 50% who maintained them. The loss of independence for pupils on-site may be linked to limited opportunities to 

transition/use different areas in the building as well as a pause in school trips, due to Covid restrictions. Staff support 

in class was also higher across the majority of the school. 

Upper School: Levels of independence skills for pupils learning on-site was equal across all three areas and is the only 

area where pupils have been reported to have gained skills. In comparison, 100% of families felt that pupils learning 

off-site had lost some of their independence. 

All families were asked how their lives had been negatively impacted by Covid- 19 and the recent lockdown. These 

results can be seen below: 

Lower School: 

 

 

 

 

 

 

 Lost Skills Maintained Skills Gained Skills 
 

Type of Learner Lower Upper Lower Upper Lower Upper 

On-Site Learners 66.6 67 33.3 33 0 0 

Off-Site Learners 66.6 100 33.3 0 0 0 

 Lost Skills Maintained Skills Gained Skills 
 

Type of Learner Lower Upper Lower Upper Lower Upper 

On-Site Learners 83 33.3 0 33.3 17 33.3 

Off-Site Learners 50 100 50 0 0 0 



 

87.5 of families reported that they had experienced some form of negative impact, with 81% noting increased stress 

levels, 69% increased anxiety and 56% experiencing lack of sleep. 

 

Upper School: 

 

 

 

 

 

 

 

100% of families reported that they had experienced some form of negative impact, with all families identifying that 

their stress levels had been increased. 70% of families fed back that they had experienced increased loneliness and 

half of families reported that their anxiety levels had increased.  

 

Parents/carers were asked to comment further, and below is one comment that summarises a family’s experience of 

the lockdown period. 

‘As the main caregiver I am feeling worn out and I do struggle to try and do home learning along with all the other 

things that are required… My son needs constant supervision and it’s very difficult to keep him occupied and keep 

up with all the paperwork surrounding him… I have realised that my personal respite is provided by school 

whereas weekend respite is for the benefit of the whole family so we can spend time together without the 

constant worry of my son.’ 

Families were asked to identify areas that they felt were important for the school to focus on to provide catch-up for 

their child/ren. The main areas identified were: 

• communication 

• attention 

• independence  

• structure/routine,  

• exercise/outdoor learning 

• reading/writing and  

• social and emotional development 

Examples of some of these comments can be seen below: 

‘…I believe my son should be focusing on life skills and independence and improving his communication…’ 

‘Just to maintain and friendships. He has enjoyed being himself and doesn’t want to interact.’ 

‘Communication and increasing independence.’ 

 

 

 



School Staff Feedback 

School staff were asked to provide feedback on the overall levels of pupil learning and development in 5 different 

areas. The frequency and intensity of the levels of challenging behaviour observed were also recorded.  The 35 

responses from school staff (which equated to 28%) were spread across support staff, teachers and SMT/SLT and the 

results from these are shown below. 

 

Staff felt that the majority of pupils had either lost or maintained skills in all areas above. A very small number of 

staff 3-6% felt that pupils had gained skills all areas except self-regulation. It is worth noting that some staff 

(between 6-14%) felt that they could not judge whether pupils skills had been positively or negatively affected.  

  

Staff noted an increase in intensity (57%) and frequency (51%) of challenging behaviour across the school. Behaviour 

is supported by the Phase Managers and also SLT on duty days and in their work across the school. It is worth noting 

that the survey was carried out during the second week of the full return to school and may give an incomplete 

picture. With regard to behaviour in particular, we would expect pupils to take several weeks to settle back into the 

school routine and become familiar with interacting and tolerating the noise and presence of others. 

Staff were asked to summarise if they had observed a difference in the levels of progress made for pupils learning 

on-site and off-site.  

 

 

 

 

 

 

Over two thirds of staff (68.6%) noted that pupils learning on-site had made better progress than pupils learning off-

site. Feedback from staff in the survey identified that smaller teaching groups with a higher staff ratio had a positive 

impact on progress for pupils learning on-site.  

Teachers provided feedback detailing activities they were looking forward to doing with their class. Some of these 

responses are included below: 

“Developing skills to form friendships and work on turn taking and sharing.” 

“… I am very excited to take the students out to places on the mini bus because they all love doing that.” 

 Lost Skills 
 

Maintained Skills Gained Skills Unsure 

Area of Development     

Cognition/Learning Skills 40 51 3 6 

Social Interaction 34 51 3 11 

Independence 49 34 3 14 

Transition Skills  31 49 6 14 

Self-regulation Skills  43 46 0 11 

Challenging Behaviour Increased Levels Maintained 
Levels 

Decreased 
Levels 

Unsure 

Frequency  57 23 9 11 

Intensity  51 34 3 11 

Pupils learning on-site and off-site made equal progress                                  4 

Pupils learning off-site made more progress than pupils learning on-site     1 

Pupils learning on-site made more progress than pupils learning off-site     24 

I don’t know                                                                                                               6 

11.5% 2.8% 

68.6% 

17.1% 



Therapists: 

36% of the 11 therapists (SALT, OT, Physio) responded to the survey and they noted that they felt 75% of pupils 

learning on-site had gained skills in the therapists’ own area of expertise (SALT/OT). This contrasted with their 

feedback that they felt 75% pupils who learnt off-site lost skills in SALT/OT. 50% of therapists (2) felt pupils with 

Complex Needs had maintained their skills, the remaining therapists answered they did not know about the level of 

progress for this group of learners. They based their evidence on contact with families and with school staff. 

Therapist feedback identified the need for clarification from the OT service of their role, more guidance for 

school/families on minor adjustments to seating equipment and parent/carer workshops/training for 

communication including Makaton. 

Governors:  

86% of the (7) Governors provided feedback in the survey and noted they felt that 50% of pupils had lost cognition 

and learning skills and 17% had maintained them. They based their evidence on Governor reports, meetings and 

conversations with school staff. One third of Governors felt that they were not able to make a judgement on pupil’s 

levels of progress in this area. 

 

Governors were also asked to comment on how they felt other areas of the school had been affected by Covid-19. 

They indicated the areas they felt had been adversely affected as: pupil progress (100%), SDP (50%), parent/carer 

capacity (80%), therapy input (60%), staff CPD (50%), staffing in school (80%), outside links with other schools (80%). 

‘Other’ areas were identified by 60% of Governors as being adversely impacted and these were staff and pupil well-

being, progress with building defects, school finances, Governor visits and social opportunities for families.  

Positive Impacts 

Across the stakeholder groups, positives were identified too. The main areas were improvements in ICT and online 

learning provision, closer relationships between staff and families, increased pupil hygiene skills, flexible approaches 

to working and problem solving, increased ‘can do’ attitude and that the SLT have developed as a strong team.  

Conclusion 

It is worth noting that the low number of responses received across some of the stakeholder groups may be due to a 

high number of surveys being sent out across a short period of time.  This will need to be considered when 

formulating next steps in order to support the further engagement of stakeholders and develop additional means of 

gaining their views and feedback going forward.  

The areas identified by stakeholders as most adversely impacted by COVID were: 

• pupil progress  

• communication 

• attention  

• social interaction/relationships,  

• independence 

• self-regulation 

• behaviour (both intensity and frequency of challenging behaviour) 

•  health and emotional well-being. 

The school’s next steps are to distribute a copy of the report’s main findings to all stakeholders. The report will be 

discussed at SLT/SMT and Governor meetings to formulate an action plan, including identifying resources/funds 

needed to target areas adversely impacted by Covid-19. The Spring Term Pupil Progress Report will highlight any 

Cognition/Learning Skills Lost Skills Maintained Skills Gained Skills 
 

Unsure 

Governors 50 17 0 33 



specific areas/gaps in learning that require further development and will support the SLT to formulate an action plan 

and continue the ongoing Covid Recovery Plan.    

Further curriculum consultation with parents was carried out in the first week of the Summer term to gain their 

views on the curriculum offer for their child/ren. Parents provided feedback on areas that they felt the curriculum 

should focus on going forward. The table below summarises the highest priority areas that were identified. 

Lower School Upper School 

• Social interaction 

• Independence 

• Communication 

• Phonics 

• Sensory Circuits 

• Reading 

• Increased opportunities for physical activity 

• Transitioning/working in different areas  

• Functional life skills 

• Community participation and involvement 

• Work experience/vocational skills 

• Generalisation of skills 

• Independence 

• PSHCE/RSE 

 

The results of this consultation have been taken into account and development of the curriculum has started, and is 

due to be implemented across the school in September.  

Communication groups will be introduced throughout the lower school which will centre around Attention Autism 

strategies to support and enhance pupil’s social interaction and communication. Daily sensory circuits will be carried 

out in the P.E hall to increase opportunities for physical activity and further develop sensory processing and self-

regulation skills. Offsite learning and enrichment activities will also be regularly incorporated into the curriculum and 

will provide students with opportunities to access activities such as swimming and gymnastics. 

The curriculum in the upper school will be restructured to incorporate key areas identified in the parent 

consultation. Students will have the opportunity to work in skills groups and transition to different areas in the 

school to take part in a variety of lessons linked to the ASDAN Life Skills Challenge program. These will focus on 

life/functional skills, sport and leisure, science and humanities and art/design. The key stage 5 curriculum will 

provide students with a variety of opportunities to develop their vocational skills and engage in work experience 

placements in the local community. Functional Maths, English and ICT will be incorporated and embedded across the 

secondary and post-16 curriculum to support pupils to transfer and generalise these skills in a functional manner. 

 

                                      Mel Harmes- Assistant Head                               Rebecca Greig- Deputy Head 

 

 

 

 

 

 

 

 

 

 

 

 



Appendices 

 

Worksheet used in an Early Years class for PSHCE lesson focused on pupil voice on the impact of Covid: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson resource used in a Key Stage 2 class to support a PSHCE lesson on ‘Happiness Boxes’: 


