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1.1  Demographics  

147

Number Included

Pupils

41 
28%

106
72%

Pupil Premium

PP Non PP

35
24% 

112
76%

English as an Additional 
Language

EAL Non EAL

40
27%

63
43%

44
30%

Learning Level

Pre-formal Semi-formal Formal learners



1.2 Who is included in the data? 

153 students were on roll at Pond Meadow in the summer term 21-22. This 

report includes data from 147. 6 students are not included in this data report 

due to them not attending school for various reasons, including mental health 

challenges, receiving EOTAS (Education Otherwise Than At School), transport or 

transitioning to other settings.  

2.1 What judgement was made? 

Teachers, phase managers and Paige/Mel held pupil progress meetings where 

they made judgements about student’s overall progress. Students were 

assessed as having made Expected, Above Expected or Below Expected progress 

in 3 areas: literacy, maths, and wider skills. Teachers used data from Evidence 

for Learning, including progress against IEPs and steps in progress in each of the 

three assessment trackers, along with their professional judgements of the 

student to make these judgements. 

3. Summary of progress 

As per our school development plan, as a result of targeted English, Maths and 

Wider Skills interventions, we aim that at least 90% of pupils make expected or 

better than expected progress (QoE). This was achieved in at least 2 areas. 

When analysing trends in the data, there is some evidence that semi-formal 

learners made less progress in wider skills than other students. There is also 

some evidence that students who have EAL were more likely to make below 

expected progress compared to those without EAL. These trends are discussed 

in the report, and case studies are considered. 

 

 

 

 

 

 

 

 



3.1 Overall progress: 

82% of students (121) made expected or above expected progress in all 3 areas. 

95% of students (140) made expected or above expected progress in at least 2 

areas. Only 2% of students (3) were identified as making below expected 

progress in all 3 areas. The chart below outlines the percentages of students 

who made above or expected progress overall. 
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3.2.    Progress in each of the three areas: 

 

The above graph highlights the differences in progress across each of the three 

areas. Students made the most progress in literacy, with 94% of students 

making at least expected progress. This may reflect the ongoing work from Jill 

on developing our literacy curriculum and phonics interventions, particularly in 

our primary classes. Jill has also led literacy and reading training for all staff 

which has contributed to the increase in literacy progress. Similarly, 92% of 

students made at least expected progress in maths. Teachers now have access 

to White Rose Maths to support them with sequencing lessons and accessing 

resources.  

87% of students made at least expected progress in wider skills, however from 

discussion with teachers in pupil progress meetings, it was understood that the 

wider skills assessment tracker needed refining to fully reflect the scope of our 

learners, and to be amended to reflect new skills learnt through implementation 

of TEACCH and Attention Autism that have been embedded in the curriculum. 

This may reflect the lower amount of pupils who made at least expected 

progress. 
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3.2 Comparing progress in pupil premium. 

The charts below outline that progress (defined as making expected or above 

expected progress) between students receiving pupil premium and those 

without was similar overall. Please see the interventions section below which 

outlines implemented as per our ‘Pupil Premium Strategy Statement.’  

3.3 Comparing progress in EAL 

The data below outlines that progress (defined as making expected or above 

expected progress) was mostly similar between students who are registered as 

having English as an Additional Language (EAL) and those who have English as 

their main language. It does appear that two of the three students who made 

below expected progress in all 3 areas fall into the EAL category, so this 

information has been shared with the Senior Management Team, appropriate 

phase managers and teachers to monitor. This information has also been shared 

with the SaLT team to ensure that teachers have access to the appropriate 

resources (e.g. such as dual language features on Widgit) to enable them to 

support these students. 
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3.4 Comparing progress between pre-formal, semi-formal and formal 

learners. 

 

Progress has been compared between pre-formal, semi-formal and formal 

learners to ensure that we are providing the same quality of education for all 

our students. The diagrams below show overall progress, and also progress in 

each of the three individual areas for each group. Progress was similar in each 

area for all pre-formal learners. At least 90% of our pre-formal learners made 

expected or above expected progress in all three areas, in line with our school 

development target. 

 

 

 

 

 

 

 

 

Progress was similar in each area for all formal learners. At least 90% of our pre-

formal learners made expected or above expected progress in all three areas, in 

line with our school development target. 
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In our semi-formal learners group, progress was on target in literacy and maths 

however, there were a much greater number of students making below 

expected progress in wider skills compared to formal and pre-formal learners. 

As discussed, this may be because our assessment platforms were not 

accurately capturing all the changes that have been made across the curriculum. 

TEACCH training was introduced to the upper school in the last summer half 

term and is being delivered to the lower school during the first Autumn half 

term, which will enable all staff to successfully introduce strategies that support 

these wider skills, such as transitions and independence. This has already been 

demonstrated to be effective as shown by the case study alone so will be 

carefully monitored by SMT and the Assessment Manager following the TEACCH 

training. 

Case study 

When looking at data in classes where the teacher has received TEACCH training 

and input from Jess Birchall, a higher number of students made expected and 

above expected progress. In Kingfisher class, 100% of students made at least 

expected progress in wider skills and 43% made above expected progress in this 

area. In Ducklings class, 100% of students made at least expected progress in 

wider skills and 25% made above expected progress.  
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4. Case studies: 

 

4.1 Case Study 1 

Pupil A is a year 6 student and made below expected progress in all 3 areas. 

However, this student has faced some complex health challenges, including a 

period off for surgery which has significantly impacted his learning, and 

consequently regressed in skills. The class team, in conjunction with our manual 

handling lead, had to prioritise his physical health and supporting him to settle 

back into the school routine. Specific equipment was ordered, and training was 

provided to the team to enable his physical needs to be met. This information 

was shared with his new class teacher and a decision has been made to move 

this student onto engagement for at least the Autumn term, to support them to 

show progression of skills in a way that is more appropriate to his needs.  

4.2 Case study 2 

Pupil B is a year 4 student who made below expected progress in all 3 areas. 

This student had a period off school due to family circumstances. As a result, the 

student’s behaviour regressed, and they found it difficult to cope with the 

classroom environment, which significantly impacted their learning. Alternate 

spaces away from the classroom were provided for this student and they were 

put on a 1.1 individual timetable to enable staff to support him with improving 

his mental health. 

4.3 Case study 3 

Pupil C is a year 2 student who made below expected progress in all 3 areas. 

This student has significantly low attendance (46% for the summer term). 

Rebecca our attendance lead has put in place a specific personalised plan for 

attendance, including providing sleep support advice, identifying the barriers to 

attendance and providing support to remove these, making a referral to the 

inclusion officer and holding joint meetings with the parents, LA and inclusion 

officer. As a result, the student’s attendance in on an upward trend. In the last 

90 days, the student’s attendance was 63.9% and 71.8% in the last 30 days, 

which will enable the student to make more progress moving forward. 

 

 



5. Interventions 

There are some whole school interventions that have been invested in to 

support students across the curriculum. These interventions specifically target 

areas highlighted in the data report, such as our semi-formal learners and wider 

skills, and EAL students. These interventions are also outlined in our Pupil 

Premium Strategy Statement to support the attainment of all disadvantaged 

students. 

Attention Autism  

All teachers have received this training. This is run at least daily in the lower 

school and is embedded into the curriculum for the upper school. Attention 

Autism has proven successful at increasing engagement, motivation for 

learning, joint attention and social/communication skills for many of our 

students. Attention Autism has also been added to our wider skills assessment 

tracker to ensure the assessment tools fully reflect the unique skills being 

taught through our curriculum. 

TEACCH 

Training is being embedded throughout the school. Currently, 8 teachers have 

attended the North Carolina Foundations of TEACCH programme, and 2 classes 

received additional 6-week support to embed strategies in their classes from 

practitioner Jess Birchall from the London Autism Service. This enabled both 

classes to have high progress rates (100%) in student’s wider skills. Jess Birchall 

is returning in the Autumn term to work with 6 teachers. Mel and Paige also ran 

a school based TEACCH training, with videos and photos to demonstrate how it 

is working in the classes that have already been set up. Feedback from staff was 

positive. 100% of staff responses indicated that they believed the strategies 

would improve students’ wider skills, including independence, organisation, 

acceptance of change and behaviour management.  

Elklan Training 

Several staff attended a 10-weekly programme run by school Speech and 

Language Therapists to develop their skills in supporting students’ social skills, 

communication, and interaction, impacting their overall progress in not only 

literacy but also in their wider social skills. This programme is being repeated in 

the Autumn Term for another group of staff. Feedback shared regarding our EAL 

students can inform any future Elklan training to ensure that this is covered.  



Attendance 

Data shows that those with the highest attendance make the most progress. A 

significant piece of work around attendance has highlighted all students who 

need to be on a personalised support plan (those with less than 90% 

attendance) which is monitored closely by Rebecca our attendance lead. This 

ensures higher progress against all areas of the curriculum for all students. 

Off-site trips 

Providing all students with opportunities for cultural capital experiences and 

outdoor learning increases wider skills such as motivation, engagement, social 

skills, transitions, communication, generalising of skills, independence and gives 

opportunities to embed and apply literacy and maths skills in other contexts. 

6. Conclusions 

In summary, over 90% of students made at least expected progress in 2+ areas 

of the curriculum. The report highlights that semi-formal learners made less 

progress in wider skills than in other areas and compared to other learners. 

There is also some evidence that suggests EAL students are more likely to make 

below expected progress than other students. Those who made below expected 

progress have been highlighted by phase managers and teachers, and this 

information has been shared with new teachers to ensure current interventions 

continue and to ensure students are accessing other whole school interventions 

that have been identified as successful at promoting progress across the 

curriculum. 

More teachers are receiving TEACCH training and input from the London Autism 

Service which has been identified as improving wider skills progress in all 

students who have received it. This will also be complemented by in house 

training using videos of pupils taking part in independent work. Elklan training 

will continue into the Autumn term to ensure staff have skills to promote social 

communication skills for all learners, with a focus on EAL students. Ongoing 

attendance work ensures students are in school for the maximum time to 

improve their learning and progress across the curriculum. Our wider skills 

trackers have been edited and improved to ensure they capture the full range of 

unique skills that are students are working on, to ensure our future data reflects 

the learning and skills acquired by all students. 

 



7. Destinations Data  

Origin of joiners (Sept 2022): 

Pupil Joined us from 

1 pupil (joined Springboard) part-time Guildford Nursery 

1 pupil (joined Springboard) part-time home 

1 pupil (joined Springboard) part-time home 

1 pupil (joined Springboard) part-time home 

1 pupil joined reception Springboard 

1 pupil joined reception Springboard 

1 pupil joined reception Springboard 

1 pupil joined reception Springboard 

1 pupil joined reception Springboard 

1 pupil joined reception Springboard/Guildford Grove 

1 pupil joined reception Guildford Nursery 

1 pupil joined reception Challengers 

1 pupil joined reception The Wharf Nursery 

1 pupil joined year 1 Guildford Grove 

1 pupil joined year 2 Westfield Primary 

1 pupil joined year 3 Oaktree Primary 

1 pupil joined year 12 Gosden House 

 

Destination of leavers (July 2022): 

Year Group of pupil Destination 

1 x nursery pupil Manor Mead 

1 x nursery pupil Freemantles 

1 x nursery pupil Freemantles 

1 x nursery pupil Freemantles 

1 x nursery pupil Freemantles 

1 x nursery pupil Freemantles 

1 x nursery pupil Worplesdon Primary 

1 x nursery pupil Foxgrove 

1 x Year 5 pupil EOTAS (Education other than at school) Package 

1 x year 5 pupil Portesbury School 

1 x year 6 pupil Portesbury School 

1 x year 10 pupil Rowden House 

1 x year 14 pupil Guildford College 

1 x year 14 pupil St. Piers 

1 x year 14 pupil Woodlands Centre 

1 x year 14 pupil TBC 

 

 


