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Introduction  
Pond Meadow is a special school which caters for pupils ages 2 – 19 with 

SLD/ASD and Complex Needs, including complex medical needs. Due to their 

level of learning difficulties, a high number of pupils are working at entry levels of 

the pre-key stage standards, which a portion of pupils working on the 

engagement model.  

Over the past academic year the school has faced the challenge of providing 

education to both onsite and offsite learners. The school has adapted and 

responded to this challenge and began using Evidence for Learning as a 

platform to provide learning to offsite learners. Those learning onsite, were in 

smaller class groupings, higher staff to pupil ratios and often in school on a 

rotational basis. During the Autumn Term the school offered a welcome 

curriculum that focused on supporting children with the journey of reintegration 

into school. The two key areas of focus were: the wellbeing of everyone and 

reconnection with school life and the school community. The curriculum broke 

this down into 5 key areas:  

• Building relationships 

• Independence and transitions 

• Emotional and physical well-being 

• Communication  

• Community 

Pupil’s levels of engagement were monitored and activities were adapted to 

support individual pupil need to support all learners with reintegration into the 

school community.  

Teachers continued to embed these key areas into teaching and learning as we 

worked against our established, embedded curriculum which was refreshed 

over the last academic year. The PSHCE and Cross-curricular medium-term 

planning provided the basis for key stages 1-5. The Early Years Foundation Stage 

medium term plans h revised and updated giving teachers high quality plans in 

line with the new EYFS. As a school we were early adopters of the new EYFS 

framework and used Evidence for Learning as a platform for recording progress.  

During the Spring and Summer Terms, teachers were asked to RAG rate each 

pupil according to lost, maintained, or gained skills in the areas of PSHCE, 

Educater assessment (English and Maths) and IEP targets. This helped us to 

identify pupils who weren’t making expected progress and required additional 

support/interventions. 

 



Progress against IEP Targets  
During the summer term, teachers did a significant piece of work on pupil’s 

EHCP documents in the form of updating the strengths and needs sections and 

working collaboratively with therapists, families and other professionals to ensure 

that the EHCP documents accurately reflected the needs of the children. New 

long term and short-term outcomes were set, if necessary, and a termly focus 

was set for each area. Our curriculum is designed as a cohesive approach, with 

an individual’s EHCP outcomes at the core; facilitating greater involvement of 

families, the pupil and other professionals in their learning and development.  

 

Previous IEP Target Areas New IEP Target areas  

1. Communication 

2. Engagement for Learning  

3. Social, Emotional and Mental Health 

 

1. Communication and Interaction  

2. Cognition and Learning  

- Reading 

- Writing 

- Number  

3. Sensory and Physical 

4. Social, Emotional and Mental Health  

5. Self-help and Independence/ 

Preparing for Adulthood (from year 9 

up) 

 

 

Progress has been measured against the three IEP areas for this report as most 

pupils moved across to new IEP areas mid-way through the Summer term of the 

2020/21 academic year, following the pupil’s EHCP Annual review meetings.   

The average percentage achieved across the whole year, against each IEP 

target has been outlined below.  

% rounded to the nearest whole 
Communication 

Not met Partially met Met 

Non pupil premium: 

Whole School 

(120 pupils) 

18% 

(22 pupils) 

46% 

(55 pupils) 

36% 

(43 pupils) 

Non pupil premium: 

upper school  

(45 pupils) 

17% 

(8 pupils) 

59% 

(27 pupils) 

24% 

(10 pupils) 

Non pupil premium: 

lower school 

(75 pupils) 

19% 

(15 pupils) 

40% 

(30 pupils) 

40% 

(30 pupils) 

Pupil Premium 

(29 pupils) 

20% 

(6 pupils) 

49% 

(14 pupils) 

31% 

(9 pupils) 

 



% rounded to the nearest 

whole 

Engagement for Learning  

Not met Partially met Met 

Whole school Non Pupil 

Premium 

(120 pupils) 

14% 

(17 pupils) 

44% 

(53 pupils) 

42% 

(50 pupils) 

Pupil Premium 

(29 pupils) 

 

16% 

(5 pupils) 

41% 

(12 pupils) 

43% 

(12 pupils) 

Non pupil premium: 

upper school   

(45 pupils) 

 

21% 

(9 pupils) 

46% 

(21 pupils) 

33% 

(15 pupils) 

Non pupil premium: 

lower school 

(75 pupils) 

 

3% 

(2 pupils) 

46% 

(36 pupils) 

51% 

(37 pupils) 

 

% rounded to the nearest 

whole 

Social, Emotional and Mental Health  

Not met Partially met Met 

Whole School: non 

pupil premium 

(120 pupils) 

18% 

(22 pupils) 

48% 

(58 pupils) 

34% 

(40 pupils) 

Pupil Premium 

(29 pupils) 

 

21% 

(6 pupils) 

46% 

(13 pupils) 

33% 

(3 pupils) 

Non pupil premium: 

upper school    

(75 pupils) 

 

26% 

(20 pupils) 

47% 

(35 pupils) 

27% 

(20 pupils) 

Non pupil premium: 

lower school 

(45 pupils) 

 

17% 

(8 pupils) 

39% 

(18 pupils) 

44% 

(19 pupils)m  

 



Progress against Reading  

 

 

Reading across the school has seen steady progress and shows that the pupils 

have been engaging in literacy activities throughout the day. Certain year 

groups obtained higher levels of progress, which could be related to more pupils 

in those year groups learning onsite. Although steps in progress were made, the 

school has recognized that pupils need to be given more opportunities to read 

and be exposed to print which is part of our school development plan work. 



Progress against Writing  

 

 

Most pupils made great steps in their progress in writing and mark making. In the 

upper school some classes were working on an ASDAN module around 

assigning meaning to mark making which provided them a context to develop 

their mark making skills.  

 

 

 

 

 



Progress against Number  
From years 2 to 14 pupils have been assessed using the Educater platform. Pupils 

were baselined in the Autumn term and assessed half-termly to judge progress. 

Evidence against progress was added in the form of photographs and witness 

statements from teachers. When looking at the progress it is important to 

consider the impact of home or remote learning, disruptions to routine and time 

out of school. Progress is measured as steps towards the next level within the 

framework. In the lower school (years 2-6) steady progress was seen across the 

year, with years 4 to 6 seeing higher levels of progress. When looking closely at 

these classes, they had a higher number of pupils learning onsite and more 

readily able to engage with learning materials.  

 

In the Upper school, pupils were working against the embedded curriculum, as 

well as working towards external accreditations, such as ASDAN and NOCN. 

Progress was seen across the year groups, seeing up to 9 steps in progress in 

Year 10.  

 

 
 

 

 

 

 

 

 



Progress against Speaking and Listening  
Progress against speaking and listening was measured using Educater as well as 

IEP comments. In the upper school, some year groups lost skills in speaking and 

listening, which is in line with our data which shows that some students lost skills 

their communication and interaction. Across the school, many pupils partially 

met their communication targets, and this could be due to pupils having limited 

time to interact with peers and known adults.  

 

 

 

 
 

 

 



PSHCE  
Our PSHCE curriculum is embedded into all lessons and is designed to develop 

the pupil’s life and learning skills needed to successfully move onto their next 

stage of life. These skills have been split into four areas: emotions, relationships, 

independent learning and transitions. Pupils were baselined at the beginning of 

the Autumn term and then re-assessed each term. Teachers then RAG rated 

each pupil as to whether they have lost, maintained or gained skills in each 

area.  

 

 

 

 

 

 

 

 



 

Despite many pupils maintaining skills in these areas, there were several pupils 

who lost skills in these areas, following the extended periods at home, remote 

learning offer and changes to daily routines over the year. The school has 

worked closely with the Occupational Therapy team to embed self-regulation 

into classes, through accessible resources for pupils to express how they are 

feeling and begin to identify what they need to self-regulate. During the year 

many pupils were learning in environments where there were higher staff to pupil 

ratios, due to classes being on a Rota system, which was beneficial for some to 

have the intensive interactions with adults.  

 

Early Years Foundation Stage Progress  

Statutory Assessments 
Due to COVID-19 the statutory assessments of the National Curriculum, KS1 

Phonics screening and Multiplication check were suspended. These will continue 

in the next academic year.  

 

 

 

 

 

 



ASDAN 
This year we had a total of 59 pupils complete ASDAN units and all of which 

passed external moderation. The standard of work showed the dedication of 

the teachers over the past year. Many of the students had some time accessing 

remote learning, and varying time learning in school. Despite this, all the pupils 

entered for ASDAN were able to complete and submit units for moderation. 

The following modules were completed across all classroom structures.  

Module Name Module Level Number 

of pupils 

Understanding what money is used for Middle Structure 11 

Recognising time through regular 

events 

High Structure 8 

Engaging in new creative activities Low structure  2 

Developing independent living skills: 

having your say 

Middle structure 3 

Getting on with other people High Structure 1 

Engaging with the world around you: 

sensory story 

Low Structure  3 

Engaging with the world around you: 

developing a profile 

Low Structure 5 

Early mathematics: developing 

number skills 

Middle structure 2 

Developing writing skills Middle structure 8 

Developing skills for the workplace: 

health and safety 

Middle structure  7 

Dealing with problems High Structure 9 

 

NOCN 
Dependent on class groupings, pupils from year 12 onwards will work towards 

NOCN Entry Level Award in English and/or NOCN Entry Level Award in Maths if 

they are of an appropriate level within their learning. The Entry Level 

Qualifications are made up of units which cover a range of Mathematics or 

English Skills that are promoted through the curriculum at Pond Meadow.  All 

work is externally moderated with NOCN staff review all NOCN portfolios at Pond 

Meadow. Over the past academic year we had 6 students successfully 

complete and pass their NOCN qualifications.  

4 pupils Maths Entry Level 1 

1 pupil Maths Entry Level 2 

5 pupils  English Entry Level 1 

1 pupil English Entry Level 2 



Pupil Destination Data Springboard  
The table below shows the destination of pupils leaving Springboard Specialist ASD 

Assessment Nursery from the 2020-2021 Academic Year.  

6 pupils  Remaining at Pond Meadow  

1 pupil  Going to Eastwick school -unit 

1 pupil Going to Bagshot Lee Infants -unit 

1 pupil Going to Burpham Infants- unit 

1 pupil Going to Freemantles 

1 pupil Going to Guilford Grove 

1 pupil  Place offered at Portsbury  

 

 

Pupil Destination Data Post 14 
This table below shows the destination of pupils leaving Pond Meadow School at 

the end of year 14 from the 2020-2021 academic year.  

1 pupil Attending Guilford College 

2 pupils Attending Merrist Wood 

1 pupil Attending Treloars 

1 pupil  Attending Beechwood College 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



Conclusion 
Despite the past year having disruptions due to COVID-19, our pupils have 

made progress in most areas. In response to the needs identified across the 

school the following interventions have been put in place. It was recognized 

that many of our pupils were having difficulty with their engagement and 

transitions around the school and in the wider community.  

Attention Autism is a program run by the Gina Davies Autism Centre which trains 

leading adults to create an irresistible invitation to learn. In order to do this, we 

need to build connections and experiences in common where communication, 

social interaction and relationships can flourish. The program aims to teach 

children how to focus, sustain, shift and share their attention when working 1:1 

with an adult, with a peer and as a part of a group.  

(adapted from http://ginadavies.co.uk/parents-services/professional-shop/foundation/) 

Literacy Focus  

After research and consideration, the school has bought access to Bug Club 

Phonics.  This fantastic online learning platform offers opportunities for students 

to develop their phonological awareness and reading skills by accessing games, 

books and online lessons.  The resources are all highly motivating and 

incorporate fun videos and animations from popular CBeebies programs.   

Each pupil will have their own personal account to which teachers can allocate 

specific activities to be completed in school or at home.  Teachers can quickly 

and easily track student progress against the Letters and Sounds phases.   

This will be an extremely valuable resource, both in terms of increased outcomes 

for our students, as well as reduction in workload for our teachers. 

Brick-by-Brick is a program aimed at developing communication and social 

skills amongst children and young people. It uses the foundation of play to 

create a platform for teaching social and communication skills. It helps to 

develop problem solving skills through turn taking, resolving conflicts and 

teaching coping skills when things don’t go your way. Brick clubs help to create 

a sense of belonging through creating a safe space to develop friendships and 

work collaboratively on completing a Lego creation. The program involves team 

based activities where children rotate through roles of an engineer, builder and 

supplier to complete a Lego build. At the end of a Brick club session there is 

opportunity for free building, or Lego challenges. As the program develops, 

there are opportunities for pupils to create stop animation films and work on 

coding programming Lego activities. Two teachers have been trained as Brick 

Club facilitators and aim to train the staff in facilitating Brick Clubs around the 

school.  

http://ginadavies.co.uk/parents-services/professional-shop/foundation/


The Upper school curriculum has been redesigned with a focus on developing 

Life Skills and providing opportunities for students to travel off-site and develop 

their independence skills. For key stage 3 and 4 students are completing ASDAN 

Life Skills challenges which align with the cross-curricular topics. The cross-

curricular lessons provide opportunities for students to transition between 

classroom spaces and interact with a wider peer group. The Post-16 classes are 

having more time out in the community developing their independence and 

transition skills within different environments.  

 

 

 

 


